THE ENGLISH TEACHERS’ FEEDBACK STRATEGY DURING ORAL 

WORKS ON TEACHER-LEARNER INTERACTION AT THE SEVENTH 

GRADE OF SMP N 3 PURWOREJO IN ACADEMIC YEAR 2017/2018 by Wijaya, Rahmaditya & Arina, Rohmatika, S.Pd., M.Pd
THE ENGLISH TEACHERS’ FEEDBACK STRATEGY DURING ORAL 
WORKS ON TEACHER-LEARNER INTERACTION AT THE SEVENTH 
GRADE OF SMP N 3 PURWOREJO IN ACADEMIC YEAR 2017/2018 
 
 
 
THESIS 
 
 
 
Submitted as A Partial Requirements 
for writing the Thesis 
 
 
 
 
By: 
 
 
 
RAHMADITYA KHADIFA ABDUL ROZZAQ WIJAYA 
SRN. 14.32.21.035 
 
 
ENGLISH EDUCATION DEPARTMENT 
 
ISLAMIC EDUCATION AND TEACHER TRAINING FACULTY 
ISLAMIC INSTITUTE OF SURAKARTA 
2018 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
i 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ii 
  
 
DEDICATION  
 
 
 
 
 
I dedicated this Thesis to: 
 
1. My beloved parents ( Wijaya Heru Santosa and Aris Irianti ). 
 
2. My beloved sisters ( Marissa Arum Wijaya and Haura Arzaqi Wijayantri ). 
 
3. My Grandmother ( Sri Puji Rahayu ). 
 
4. All of researcher’s friends in B Class 
 
5. All of researcher’s friends in English Education Study Program 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
iv 
 MOTTO 
 
 
 
 
 
Apa yang kau lakukan pada setiap detik perjalananmu saat ini, bisa jadi adalah yang 
akan kau sesali atau banggakan di masa depan. 
 
(Researcher) 
 
 
 
Indeed, Allah will not change the condition of a people until they change what is in 
themselves. 
 
(Ar-Ro’du: 11) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
v 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
ACKNOWLEDGMENT  
 
 
 
 
 
Assalamu’alaikum wr wb. 
 
Alhamdulillah, all praises be to Allah, the single power, the Lord of the universe, 
master of the Day of Judgment, God all mighty, for all blessings and mercies so the 
researcher was able to finish this thesis entitled “The English Teachers’ Feedback Strategy 
during Oral Works on Teacher-Learner Interaction at the Seventh Grade of SMP N 3 
Purworejo in Academic Year 2017 / 2018”. Peace be upon Prophet Muhammad SAW, the 
great leader and good inspiration of world revolution. 
 
The researcher realizes that he can not finish the thesis without the help of others. 
Thus, the researcher would like to express his special gratitude to all of those who had 
helped, supported, and suggested his during the process of writing this thesis. This goes 
to: 
 
1.   Dr. H. Mudhofir Abdullah, M.Pd as the Rector of the State of Islamic Institute of 
 
Surakarta. 
 
2.   Dr. H. Giyoto, M.Hum as the Dean of Islamic Education and Teacher Training 
 
Faculty. 
 
3.   Dr. Imroatus Sholikhah, M.Pd as the head of English Education Department. 
 
4.   Budiasih, S.Pd.,M.Hum as the advisor, for giving advice and guidance to the 
researcher until this thesis finished. 
5.   All the lectures and staffs of English education and Teacher Training Faculty of 
 
State Islamic Institute of Surakarta. 
 
6.   Sutarto, M.Pd. as the Headmaster of SMP N 3 Purworejo for his permission to 
the researcher to conducts the research in this school. 
7.   Maria Sri Asih, S.Pd and Linda Ratna Dewi, M.Pd as the English teachers at the 
seventh grade of A and D class in SMP N 3 Purworejo, thanks for the patience to 
help the researcher in doing the research. 
8.   All of the students in SMP N 3 Purworejo especially the students at the seventh 
grade of A and D class. 
9.   All of the teachers and official employees of SMP N 3 Purworejo, thanks for 
helping the researcher during the research. 
10. My family, especially my beloved mother for the pray and motivation. 
vii 
 11. My Grandmother, Sri Puji Rahayu that has given the researcher place to sleep and 
eat. 
12. My lovely friends, Handoko, Budi, Shaukheh, Adnan, Dika, Makruf, Dewi, 
Luthfi, Huda, Angga, Zakiyya, and many others that can’t mention one by one, 
for your help and togetherness. 
13. All members of Blacklist Class or B class 2014, thanks for the togetherness and 
supports. 
14. All members of KKN Purbayan squad 2017, for education that can’t found in the 
 
formal studying. 
 
15. All members of SEMPROP FC as my futsal team, for the togetherness. 
 
16. All members of EMBOK BAND as my band, for the time to make me always be 
creative. 
17. All researchers’ friends that researcher cannot mention all for the helps. 
 
The researcher realizes that this thesis is still far from being perfect. The researcher 
hopes that this thesis is useful for the researcher in particular and the readers in general. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Surakarta,  August 2018 
 
 
 
 
 
 
 
Rahmaditya Khadifa Abdul Rozzaq Wijaya 
SRN. 14.32.2.1.035 
 
 
 
 
 
 
 
 
 
 
 
 
viii 
  
 
 
 
 
TITLE.................................................................................................................. i 
ADVISOR SHEET ............................................................................................. ii 
RATIFICATION................................................................................................. iii 
DEDICATION .................................................................................................... iv 
MOTTO .............................................................................................................. v 
PRONOUNCEMENT ......................................................................................... vi 
ACKNOWLEDGEMENT ..................................................................................vii 
TABLE OF CONTENT ...................................................................................... ix 
ABSTRACT ........................................................................................................ xii 
LIST OF TABLE ................................................................................................ xiii 
LIST OF APPENDICES ..................................................................................... xiv 
CHAPTER I: INTRODUCTION 
A.  Background of the Study......................................................................... 1 
 
B.  Problem Identification ............................................................................ 4 
 
C.  Limitation of the Problem........................................................................ 4 
 
D.  Problem Formulation............................................................................... 5 
 
E.  The Objective of the research.................................................................. 5 
 
F.  Benefits of the Study............................................................................... 6 
 
G.  Definition of the Key Terms ................................................................... 6 
 
CHAPTER II: REVIEW OF RELATED THEORY 
 
A.  Theoretical Description ........................................................................... 8 
 
1.   Teaching English as foreign language based on the method of 
teaching language ..........................................……………………….8 
a.   Audio Lingual Method …............................................................ 9 
b.   Community Language Learning.................................................. 10 
 
 
 
 
ix 
 
 
 
 
 
 
 
 
 
 
 
 
 
c.   Comprehensive Approach..................................................11 
d.   Suggestopedia.....................................................................11 
e.   Silent Way ........................................................................12 
f.    Communicative Approach……………………...……..... 12 
2.   Teaching English in Junior High School Based on Curriculum 
 
2013………………...….........................................................12 
 
 
3.   The method of teaching English: Communicative Language 
Teaching.................................................................................14 
 
 
4. Classroom Interaction in EFL ( English as Foreign Language ) 
 
class……….............................................................................19 
 
5.  Teachers’ feedback in EFL class…............................................ 25 
 
B.  The Previous Study ........................................................................ 31 
 
CHAPTER III: RESEARCH 
METHODOLOGY A.  Research 
Design……........................................................................................... 34 
 
B.  Research 
Setting.................................................................................................... 35 
 
C.  Research 
Subject………………............................................................................3 
 
D.  Technique of Collecting the Data…… ............................................36 
 
E.  Data Analysis Technique.………. ...................................................38 
 
1.   Data Reduction…........................................................................39 
 
 
 
 
 
 
 
 
 
 
x 
 
 
2.   Data Display……. .....................................................................39 
 
3.   Conclusion and Drawing Verification ...................................... 39 
 
F.  Trustworthiness of Data…………………………..……………………. 40 
 
 
CHAPTER IV: RESEARCH FINDINGS AND DISCUSSION 
 
A.  Research Findings ..................................................................... 42 
 
1. The kinds of teachers’ feedback strategy during oral works on teacher- 
learner interaction................................................................ 43 
2. The kinds of teachers’ feedback implemented based on the step of 
 
teaching learning process in Curriculum 2013……………..65 
 
B.  Discussion ...................................................................................78 
 
 
 
CHAPTER V: CONCLUSION AND 
SUGGESTION 
A.  Conclusion .................................................................................. 83 
 
 
B.  Implication …………………………………………………….. 84 
 
C.  Suggestion. .................................................................................. 85 
 
 
 
BIBLIOGRAPHY ................................................................................... 86 
 
APPENDICES 
..................................................................................................................89 
 
 
 
 
 
 
 
 
 
 
 
 
 
xi 
  
 
ABSTRACT 
 
 
 
 
Rahmaditya Khadifa Abdul Rozzaq Wijaya, 2018. The English Teachers’ Feedback 
Strategy during Oral Works on Teacher-Learner Interaction at The Seventh Grade of 
SMP N 3 Purworejo in Academic Year 2017 / 2018. A Thesis. English Education 
Department. Islamic Education and Teacher Training Faculty of State Islamic Institute 
of Surakarta. 
 
Advisor           : Arina Rohmatika, S.Pd., M.Pd 
 
Keyword         : feedback, oral works, classroom interaction 
 
This research aims to know what the kinds of the English teachers’ feedback 
strategy during oral works on Teacher-Learner Interaction and the implementation of 
it in the step of teaching learning based on the Curriculum 2013 at the seventh grade of 
SMP N 3 Purworejo in the Academic Year 2017 / 2018. 
 
This research used a case study design. The research subjects were the students 
of VII D and VII A, also their English teachers of SMP N 3 Purworejo in Academic 
Year 2017 / 2018. The researcher recorded both of the English teachers’ activities in 
the class. Therefore, the researcher analyzed the kinds of teachers’ feedback during oral 
works on teacher-learner interaction by transcribing from the video and interview with 
both English teachers. The implementation of teachers’ feedback based on the step of 
teaching learning in the Curriculum 2013 found by analyzing from video recorder of 
activity between teachers and students in the class. 
 
The results of the research show that, the both English teachers given feedback 
to their students. The total of feedback is 29. The both English teachers given 6 
feedback’s strategy as Expression, 3 as Hinting, 4 as Echoing, 4 as Reformulation, 3 as 
Repeating, and 9 as Statement and Question. Furthermore, the research showed that 
the both of the English teachers implemented feedback to the students in teaching 
learning process based on Curriculum 2013. Statement & Question is the dominant 
feedback that given by the both English teachers. It showed that the feedback strategy 
during oral works was very useful and helpful for the students to understand the 
teachers’ material. Based on the explanation above, the researcher concludes that using 
feedback in learning English must be generated. 
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CHAPTER I 
INTRODUCTION 
 
 
 
 
 
A. The Background of The study 
 
Learning to interact in English means also learning to communicate in 
English. Interaction becomes a very important aspect in learning English. In this 
activity students can choose, interrupt or also ask each other. Richards, Plan and 
Platt, (1992:74) define that the classroom interaction in these words: The pattern of 
verbal and non verbal communication and the types of social relationships that occur 
within classrooms. The study of classroom interaction may be part of the study of 
classroom discourse, teacher talk and second language acquisition. 
The classroom interaction is necessary for the students’ competence. The 
students can understand and increase their knowledge by interact with their peers or 
teacher. Rivers (1987) cited in Choudhury (2005:77) stated that through interaction, 
students can increase their language store as they listen to read ‘authentic linguistic 
material’, or even the output of their fellow students in discussions, joint problem 
solving tasks, or dialogue journals. 
The Classroom Interaction will be succeed if the teachers have certain ideas 
about how the lesson should proceed, what kinds of questions to ask, what kinds of 
activities they want students to do, and what they expect students to get out of this 
lesson (Tsui, 1995:1). 
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The form of Classroom Interaction are divided by fourth form depending on 
who communicates with whom: teacher-learners, teacher-learner/a group of 
learners, learner-learner, and learners-learners (Dagarin, 2005:129). By these 
participants in Classroom Interaction, the teachers will find the variations to give 
the material and the students can get the purpose of teaching and learning. 
In the English class, teachers’ feedback is one of the features of teacher talk 
that can be an essential and inevitable part to build communication and interaction. 
Teacher feedback on responses given by students is another very important element 
in classroom interaction. Students need to know whether they have correctly 
understood the teacher and have provided the appropriate answer (Tsui, 1995:14). 
Teachers are expected to give response to the students’ work in the classroom 
interaction. So the students also get motivation as well as encouragement to do their 
job for the better, and students are able to communicate confidently in the classroom. 
Providing teachers’ feedback is also important used to the students. Hattie and 
Timperley (2007) cited in Budimic (2012:13) stated well provided feedback can a 
have major impact on learning and success. 
Feedback is the teacher's comments on the student's work. This activity can 
be found in the oral and writing, also can be obtained from the comments of other 
friends. Basically, this activity should be able to improve the process of learning. 
Narciss (2008:292) cited in Seker and Dincer (2014:1) defines the term "feedback" 
in any teaching context as the post-response information that they detect when they 
state corresponding to the learning aims in a given context. 
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The teachers’ feedback both assessment and correction can be very helpful 
during oral work. Teachers should not deal with all oral production in the same way. 
How to react to performance will depend upon the stage of the lesson, the activity, 
the type of mistake made, and the particular student who is making that mistake 
(Harmer, 2001:104). 
In his pre- research, the researcher chooses SMP N 3 Purworejo as the object. 
The two teachers and students from seventh grade are also chooses as the subject. 
This is very reasonable because this school is one of the best school in Purworejo 
region. The accreditation of this school is A. Therefore, this school belongs to the 
best school in Puroworejo. The other reason is the employees and students in this 
school are very competence. It can be seen that the students of this school often got 
the champion in every competition. The both teachers as the subject in this research 
used 2013 Curriculum. 
In the observation, the researcher found that the English teachers in SMP N 3 
 
Purworejo have the unique way to give feedback to their students. Based on the 
observation, the time in process of teaching and learning divided into two times. 
They finished the task and presented the students’ work in front of the class. The 
teacher gave the task to the students. They do the task with their peers or group. 
After finished the task, they go to in front of class and present their work one by one 
or group. This is the teacher’s time to correct the students’ error. But if the task is 
not finished, the presentation will be conducted in the next meeting. On the other 
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hand, when the students are doing their work, the teacher also checks their work by 
around the class. If there is an error, the teacher gives the right answer directly. 
 
 
 
B. Problem Identification 
 
Based on the background above, the researcher can identified the problem as: 
 
1.   The English teachers did not know more about the important of teachers’ 
 
feedback to the students. 
 
2.   The students are still afraid to answer and give response to the teacher’s 
 
feedback. 
 
3.   The English teachers are still difficult to make the good classroom interaction. 
 
4.   The English teachers are still confused to implement the  feedback to the 
students based on curriculum 2013. 
5.   The English teachers did not realize yet the important of teachers’ feedback to 
 
the teacher-student interaction. 
 
 
 
 
C. Limitation of the Problem 
 
The researcher limits the problems and focus in analyzing teachers’ feedback 
during oral works in teacher-learner interaction at seventh grade of SMP N 3 
Purworejo in academic year 2017/2018. 
 
The researcher has a reason for choosing teachers feedback in the teacher- 
learner interaction because the success of improvement all of students’ English skills 
may depend on the teachers’ feedback in the classroom interaction. 
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D. Problem formulation 
 
This is the problem formulation of this research: 
 
What  kinds  of  teachers’  feedback  during  oral  work  on  teacher-learner 
interaction at seventh grade students of SMP N 3 Purworejo in academic year 2017 
/ 2018? 
 
 
 
 
 
E. Objectives of the Research 
 
Related of the problem formulation above, so the purpose of this research will 
explain as follows: 
1.   To describe the English teachers’ feedback during oral work given to the 
students in the teacher-learner interaction at the seventh grade of SMP N 3 
Purworejo in academic year 2017 / 2018. 
 
2.   To describe about how the teachers implemented the feedback during oral work 
to the students at the seventh grade of SMP N 3 Purworejo in academic year 
2017 / 2018. 
 
 
 
 
 
 
 
 
 
 
F. Benefit of the Study 
 
1. Practical Benefit 
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a.   For the school, this research is expected to give positive contribution for 
the school. 
b.  For the English teachers in SMP N 3 Purworejo, this research is expected 
to be able to develop the variation or methods of teaching in the class to 
make good conducive the process of teaching and learning. 
c.   For the researcher, this research also can make the researcher knows more 
and improve the researcher’s knowledge about teacher’s feedback in the 
classroom interaction. 
 
 
 
2. Theoretical Benefit 
 
This research is expected to become the reference to the next research and 
for the readers, this research will improve about their understanding about 
teacher’s feedback in the classroom interaction. 
 
 
 
G. Definition of Key term 
 
 
There are some terms that have been used in this research that have been used 
for a specific purpose. The key terms are as follows: 
1. Feedback  is  essential  in  all  learning  situations.  Hyland  (2000)  cited  in 
 
Thomas and Sondergeld (2015:86) states that feedback used for an evaluation 
of students’ achievements, to improve students’ abilities and        understanding, 
and to raise students’ motivation and confidence. 
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2. Classroom Interaction can be explained as the communication or    interaction 
between teacher to student or student with each other / their          peers in the class. 
Richards and Platt (2002:74) define classroom       interaction   as   the   patterns   of 
verbal and non-verbal communication and the        types    of    social    relationships 
which occur within classrooms. 
3. Teacher-learner / a group of learners interaction is one ways of organizing 
classroom interaction. Dagarin (2004:129) states when the teacher refers    to 
the whole class, but expects only one student or a group of students to     answer    it 
can be called as Teacher-learner Interaction. It is often used for    evaluation         of 
individual students. 
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CHAPTER II 
 
 
REVIEW OF RELATED THEORY 
 
 
In this chapter, the researcher will discuss two parts. Firstly, the researcher will 
discuss about theoretical description and the second is previous study. 
 
A. Theoretical Description 
 
1. Teaching  English  as  Foreign  Language  based  on  the  method  of  teaching 
language 
 
Language is a tool to communicate, interact, and share the feeling by one 
person to another or one country to another. The functions of the language such as 
sharing knowledge, experience, interaction with the new society, and other function. 
The one of the important language is English. English is the international 
language used by global citizen. In every part of the world uses English for more of 
interests. Broughton and Brumfit (1980:6) in a second language situation, English 
is the language of mass media: newspapers, radio, and television. English is also the 
language of official institutions of law courts, local and central government of 
education. It is also the language of large commercial and industrial organizations. 
Furthermore,  English  can  be  made  a  priority country’s  foreign-language 
teaching (Crystal, 1997:4), even though this language has no official status. It 
becomes the language which children are most likely to be taught when they arrive 
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in school, and the one most available to adults who for whatever reason never 
learned it, or learned it badly, in their early educational years. 
In the teaching and learning process, the teacher can use variation method to 
make the students understand the material. The teacher should be creating the 
creative learning style depends on the material and fun while she teaches the 
students in the class, so the students can understand the material. The good cycle of 
classroom interaction is also helpful for the students to get more knowledge by the 
teacher. In the classroom interaction patterns, the teacher and students can use a 
variety of interactional features to negotiate meaning with each other. The teacher 
uses nine features: confirmation check, clarification request, self-repetition, other 
repetition, completion, correction, translation, code switching, and elicitation 
(Kasim, 2004:7), by this features is expected that classroom interaction will create 
a conducive class. 
The different class is usually uses the different methods to teach the English. 
Freeman (1990:51) divided the teaching methods as: Audio-Lingual Method, 
Community Language Learning, Comprehension Approach, Suggestopedia, Silent 
Way, and Communicative Approach. The explanation of that methods as follows: 
 
a. Audio-Lingual Method 
 
At the lesson began, the teacher presenting a dialogue to the class. The 
students just listened to the teacher at first. One of the ALM teacher’s major roles is 
that of a model of the target language. It is the students’ job to repeat as accurately 
10  
 
 
 
 
 
 
as they can the teacher’s model. Language learning is seen to be a process of habit 
formation. The more often the students repeat something, the stronger the habit and 
the greater the learning (Freeman, 1990:52). 
The teacher corrected the students’ errors in other ways as well, for example, 
by quickly saying the phrase for the students to hear and repeat. It is important to 
prevent learners from making errors since errors lead to the formation of bad habits. 
The teacher in this method uses grammar drills: a single-slot substitution drill and a 
question-and-answer drill. These drills help students to learn, or even better to 
“overlearn” the sentence patterns of the target language (Freeman, 1990:52). 
 
b. Community Language Learning 
 
The teacher began the lesson by telling students what they were going to be 
doing for the class. The teacher does recognizing that any new learning experience 
can be threatening. What came next in the lesson was the teacher’s inviting to the 
student to first visualize and then to describe their homes. The students were asked 
to use the new words to make their own sentences. As the teacher repeated each 
student’s sentence, the teacher corrected it never overtly, rather by repeating the 
sentence correctly in a non-threatening manner (Freeman, 1990:53). 
The last part of the lesson was devoted to a feedback session in which the 
students reflected on what they had experienced and felt during the lesson. The 
teacher listened and showed each student she understood what each one was feeling. 
1
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Students have an opportunity to feel accepted as whole persons, to learn about their 
own learning, in addition to learning about the language (Freeman, 1990:54). 
 
c. Comprehension Approach 
 
Imperative can be useful linguistic devices because meaning in the target 
language can often be conveyed through action. In addition, retention is thought to 
be enhanced when learners respond physically. When the students do make an error, 
correction should be carried out in a non-threatening manner, perhaps by just 
repeating the command, and giving students an opportunity to self-correct 
(Freeman, 1990:55). 
In the lesson, the students did not do much speaking. Students are expected to 
make errors when they first begin speaking. Teachers should be tolerant of them. 
Work on the fine details of the language should be postponed until students have 
become somewhat proficient (Freeman, 1990:55). 
 
d. Suggestopedia 
 
The learning is facilitated in a pleasant, comfortable environment. The more 
confident the students feel, the better they will learn. Communication takes place on 
two planes. When there is a unity between them, learning is enhanced. The means 
of activating the material should be varied and playful. Other means of activating 
the material used by the teacher were the game with the ball, and dictation. The 
game helped to create a playful atmosphere, thus indirectly suggesting that learning 
can be fun (Freeman, 1990:57). 
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e. Silent Way 
 
Teaching should be subordinate to learning. Language is not learned by 
repeating after a model. The students need to develop their own “inner criteria” for 
corrections. Errors are important and necessary to learning. It is the students who 
should be practicing the language, not the teacher (Freeman, 1990:58). 
 
f. Communicative Approach 
 
The primary goal of language teaching is enabling students to use the language 
to communicate. Communication involves using language functions as well as 
grammar structures. Language is used in a social context and should be appropriate 
to setting, topic, and participants. Students should be given an opportunity to 
negotiate meaning to make themselves understood. Students should be able to 
express their opinions and share their idea and feelings (Freeman, 1990:59). 
Teaching English as foreign language can be generated by some teaching and 
learning methods to give variation to the material. Students will not be bored if the 
teachers collaboratively the methods to be fun variety and the students will 
understand the material. 
 
 
 
 
2. Teaching English in Junior High School based on Curriculum 2013 
1
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The level of education in Indonesia are divided into Elementary School, Junior 
High School, Senior High School, and University. The Government sets the English 
Language to be course in every level. Curriculum is a guide to implementation of 
English in the class. Goodlad and Su (1992) as cited in Fadzil and Othman (2008:5) 
defined that curriculum is a plan consists of learning opportunities for a specific 
time frame and place, a tool that aims to bring about behavior changes in students 
as a result of planned activities and includes all learning experience received by 
students with the guidance of the school. 
Nowadays, the Educational Curriculum in Indonesia has changed from KTSP 
(Kurikulum Satuan Pendidikan) to Kurikulum 2013 (Curriculum 2013). Curriculum 
2013 was created depends on the less of Indonesian character today. The result of 
the bad character is the bad moral nation. If the bad moral still grow up, all of the 
unwanted events will increasingly happens. In the implementation of the class, 
Curriculum 2013 used the scientific approach. According to Longman (2014) cited 
in Zaim (2017:2), scientific approach is defined as process of finding out 
information in science, which involves testing the ideas by performing experiments 
and making decisions based on the result of analysis. 
Curriculum 2013 focusses in the learning on attainment of Kompetensi Inti 
(core competence) and Kompetensi Dasar (basic competence). Komang, Dewa 
(2014:3) characterized the learning through modeling or exemplar flavored with 
scientific processes, 1) observing, 2) questioning, 3) exploring and experimenting, 
4) associating and analyzing, and 5) communicating. 
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Based on the explanation above, it is concluded that scientific approach on 
this Curriculum 2013 put the students as the active subject through the steps of 
scientific so that they can constructing a new knowledge or mixing with the previous 
knowledge. Meanwhile, the result of classroom interaction activity can be a focus 
for the teacher. The bad grammar and wrong pronunciation is the normal condition 
in the classroom interaction. The teacher should give the feedback exactly in the 
comment, answer, justification, and explanation to the students. Teacher also should 
be able to decide when she should give the feedback, whether in after, before, or 
while in the classroom interaction. 
 
 
 
3. The method of teaching English: Communicative Language Teaching 
 
 
The Communicative Language Teaching (CLT) method is the development of 
the previous teaching methods, Audio-lingual. Ansarey (2012:62) stated that the 
communicative approach makes teachers and students consider language in terms 
of the communicative function it performs in real situations, as well as its structures 
(vocabulary and grammar). 
In the communicative language teaching, there is a set of principles about the 
goal of language teaching, such as how learners learn a language, the kinds of 
classroom activities, the best facilitate learning,  and the roles of teachers and 
learners in the classroom (Richards, 2005:1). This principles will be creating the 
1
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good teaching and learning process. The students also will understand with the 
material in the class. 
The goal of Communicative language teaching is communicative competence. 
It includes some aspects of language knowledge: the knowledge in using for a range 
of different purposes and functions, the knowledge in varying our use of language 
according to the setting and the participants, the knowledge in producing and 
understanding different types of texts, and the knowledge in maintaining 
communication despite having limitation in one’s language knowledge (Richards, 
2005:2). 
 
The kinds of Communicative Language Teaching is discuss in peer, role plays, 
project works, and group work activities. The students are not only rely the teacher 
as a model of teaching in front of the class but also they should participating the 
activities in the class.  The teacher has the role as the facilitator and  monitor 
(Richards, 2005:4). 
The teachers should know about the characteristic of CLT if she wants to 
practice this strategy in the class. There are six characteristics of CLT stated by 
Brown (2001:43): 
a. Classroom  goals  are  focused  on  all  of  the  components  (grammatical, 
discourse, functional, sociolinguistic, and strategic) of communicative 
competence. Goals therefore must intertwine the organizational aspects of 
language with the pragmatic. 
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b. Language  technique  are  designed  to  engage  learners  in  the  pragmatic, 
authentic, functional use of language for meaningful purposes. Organizational 
language forms are not the central focus, but rather aspects of language that 
enable the learner to accomplish those purposes. 
c. Fluency  and  accuracy  are  seen  as  complementary  principles  underlying 
communicative techniques.  At  times  fluency may have to  take on  more 
importance than accuracy in order to keep learners meaningfully engaged in 
language use. 
d. Students  in  a communicative class  ultimately have to  use the language, 
productively and receptively, in unrehearsed contexts outside the classroom. 
Classroom tasks must therefore equip students with the skills necessary the 
communication in those contexts. 
e. Students  are given opportunities  to  focus  on  their  own learning process 
through an understanding of their own styles of learning and through the 
development of appropriate strategies for autonomous learning. 
f. The role of the teacher is that of facilitator and guide, not an all-knowing 
bestowed of knowledge. Students are therefore encouraged to construct 
meaning through genuine linguistic interaction with others. 
 
The important thing that should know in Communicative Language Teaching 
that this method has two main different version, a communicative perspective on 
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language and a communicative perspective on learning. The two main different 
version has described by Littlewood (2013:3-4) as follows: 
a. The communicative perspective on language is primarily about what the 
student’s learn. The student learn about language function (how to do things 
with words). These communicative functions came to play a central role in 
syllabus design and methodology. 
b. The  communicative  perspective  on  learning  focusses  attention  on  how 
student’s learn, especially to acquire language simply through communication 
without explicit instruction. 
 
The student and teacher’s role in the classroom were recommended. Breen 
and Candlin (1980:99-110) cited in Richards and Rodgers (1986:77) described the 
teacher and student’s role as follow: 
a. Breen and Candlin describe that there are two main roles. The first role is to 
facilitate the communication process between all participants in the 
classroom, and between these participants and the various activities and texts. 
The second role is to act as an independent participant within the learning- 
teaching group. The latter role is closely related to the objectives of the first 
role and arises from it. These roles imply a set of secondary role for the 
teacher; first as an organizer of resources, and as a resource himself, second 
as guide within the classroom procedures and activities. A third role for the 
teacher is that of researcher and learner, with much to contribute in terms of 
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appropriate knowledge and abilities, actual, and observed experience of the 
nature  of  learning  and  organizational  capacities  (Richards  and  Rodgers, 
1986:77). 
 
b. The role is not only gives to the teacher, but also student. The student’s role 
described learner as negotiator between the self, the learning process, and the 
object of learning emerges from and interacts with the role of joint negotiator 
within the group and within the classroom procedures and activities which the 
group undertakes. The implication for the learner is that he should contribute 
as much as he gains, and thereby learn in an independents way (Richards and 
Rodgers, 1986:78). 
 
The types of activities in CLT are Task-completion activities, information- 
gathering activities, opinion-sharing activities, information-transfer activities, and 
reasoning gap activities. This types is explained as follows: 
a.    Task-Completion Activities 
 
Puzzles, games, map-reading, and the kinds of classroom tasks in which the 
 
focus is on using one’s language resources to complete a task (Richards, 
 
2006:19). 
 
b.    Information-gathering activities 
 
Students conducted surveys, interviews, and searches in which students are 
required to use their linguistic resources to collect information (Richards, 
2006:19). 
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c.    Opinion-sharing activities 
 
Activities in which students compare values, opinions, or beliefs, such as a 
ranking task in which students list six qualities in order of importance that 
they might consider in choosing a date or spouse (Richards, 2006:19). 
d.    Information-transfer activities 
 
This type require learners to take information that is presented in one form, 
and represent it in a different form. For example, they may read instruction on 
how to get from A to B, and then draw a map showing the sequence, or they 
may read information about a subject and then represent it as a graph 
(Richards, 2006:19). 
e.    Reasoning-gap activities 
 
These involves deriving some new information from given information 
through the process of inference, practical reasoning, etc., for example, 
working out a teacher’s timetable on the basis of given class timetables 
(Richards, 2006:19). 
f.    Role play 
 
Activities in which students are assigned roles and improvise a scene or 
exchange based on give information or clues (Richards, 2006:20). 
 
The practice of Communicative Language Teaching will be succeed if the 
teacher understand about the goal, characteristic, the teacher and student’s role, and 
the types of activities in the class. 
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4. Classroom Interaction in EFL ( English as Foreign Language ) class 
 
 
Interaction is the heart of communication. Interaction is the collaborative 
exchange of thoughts, feelings or ideas between two or more people resulting in a 
reciprocal effect on each other (Meng, 2011:98-99). 
The students will be interested to communicate in the class by interaction. 
Adaba (2017:3) asserts that by reducing the amount of teachers talk in classroom 
and by increasing the learner’s talk in time, it keeps the learners active in the 
classroom. It means that the classroom interaction can make the students can 
improve their communication skills. 
In classroom interaction, all of the classroom events are included, both verbal 
interaction and non-verbal interaction. Meng (2011:98) stated that teacher should 
include both verbal and non verbal languages. Verbal interaction covers written 
interaction and oral interaction. Meanwhile, non-verbal interaction refers to 
behavioral responses in classroom without using words such as head-nodding, hand- 
raising, and so on. 
Successful interaction can improve the students’ learning and motivation. The 
students can increase their language store as they listen to or read authentic linguistic 
material, or even the output of their fellow students in discussions through 
interaction (Jones, Rodney 2006:269-299). According to Cargo (1997:246) cited in 
Rohmah  (2017:2)  stated  that  teacher  and  students  also  build  on  each  other’s 
2
1 
 
 
 
 
 
 
 
communicative behavior as they work together to achieve goals, relate experiences, 
and meet curricular demands. It means that the key of the student’s learning and 
motivation is the communicative behavior as their work together. 
Classroom Interaction will not happen if the teacher and students are not 
interacted. The interaction in the classroom can be divided by several dominant 
types.  Dagarin  (2004:129-130) stated  that  there  are 4  ways  of organizing the 
classroom interaction: 
1.   Teacher-learners 
 
Teacher-learners is establish when a teacher talks to the whole class at the same 
time. He takes the role of a leader or controller and decides about the type and 
process of the activity. The primary function of such interaction is controlled 
practicing of certain language structures or vocabulary. Mostly, they are in the 
form of repeating structures after the teacher (the model). This type of practice 
is also referred to as a drill (Dagarin, 2004:129). 
2.   Teacher-learner / a group of learners 
 
The second arrangement is conducted when the teacher refers to the whole 
class, but expects only one student or a group of students to answer. It is often 
used for evaluation of individual students. The arrangement can also be used 
for an informal conversation at the beginning of the lesson or for leading 
students into a less guided activity (Dagarin, 2004:129). 
3.   Learner-learner 
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It called ‘pair work’. The students get an assignment, which they have to finish 
in pairs. The teacher holds the role of a consultant or advice, helping when 
necessary. After the activity, he puts the pairs into a whole group and each pair 
reports on their work. The last type of classroom interaction it called ‘group 
work’. As with pair work, the teacher’s function here is that of a consultant and 
individual  groups  report  on  their  work  as  a  follow  up  activity  (Dagarin, 
2004:130). 
 
4.   Learners-learners 
 
The last two ways of organization are particularly useful for encouraging 
interaction among students. It approaches real life communication where 
students talk to their peers in small groups or pairs. Nevertheless, whole-class 
organization should not be completely neglected since it is still more 
appropriate for guided and controlled activities (Dagarin, 2004:130). 
 
Meanwhile, observing the teacher talk and student talk are also a special 
things. The teacher and student talk are also the form of classroom interaction. They 
are consist of some categories. The most famous and widely used one was proposed 
by Flanders in the 1960s. Tsui (1995) cited in Pujiastuti, Rini (2013:3) stated that 
Flanders Interaction Analysis Categories (FIAC) is an analysis of teacher and 
student talk consisting of category system. 
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Table 2.1 FIAC Category System (Adapted from Flanders, 1970, cited in 
 
Richards, 2003) 
 
 
FIAC Category System 
 
 
 
 
 
 
 
 
 
 
 
Teacher talk 
 
 
 
 
 
Direct Influence 
1. Accepts Feeling 
2. Praises or encourages 
3. Accepts or uses ideas of 
 
students 
4. Asks questions 
 
 
 
Indirect Influence 
5. Lecturing 
6. Giving directiom 
7. Criticizing or justifying 
 
authority 
 
 
 
Student Talk 
 8. Response 
9. Initiation 
Silence of Confusion 
 
 
 
Furthermore, the classroom interaction needs about the positive classroom 
climate. If there is no positive climate, the classroom interaction will be failed. The 
teacher’s play and the style’s teacher will develop to give some tools for creating a 
classroom climate that is positive, stimulating, and energizing. Brown in his book 
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(2001:202) gives explanation about how to creating a positive classroom climate as 
follows: 
a.   Establish rapport 
 
Rapport is a somewhat slippery but important concept in creating positive 
energy in the classroom. Rapport is the relationship or connection you establish with 
your students, a relationship built on trust and respect that leads to students’ feeling 
capable, competent, and creative. There are many way to set up such connection: 
a. showing interest in each student as a person 
 
b. giving feedback on each person’s progress 
 
c. openly soliciting students’ ideas and feelings 
 
d. valuing and respecting what students think and say 
e. laughing with them and not at them 
f. working with them as a team, and not against them, and 
 
g. developing a genuine sense of vicarious joy when they learn something or 
otherwise succeed. 
 
 
 
 
 
 
 
 
b.   Balance praise and criticism 
 
Part of the rapport created by the teacher is based on the delicate balance that 
the teacher set between praise and criticism. Table 2.3 shows the contrast between 
effective praise and ineffective praise. 
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Table 2.2. Effective praise versus ineffective praise (adapted from Brophy 
 
1981) 
 
Effective Praise Ineffective Praise 
1. shows genuine pleasure and concern 
 
2. shows verbal and nonverbal variety 
 
3. Specifies the particulars of an 
accomplishment, so students know exactly 
what was performed well. 
4. is offered in recognition of noteworthy 
effort on difficult tasks. 
5. attributes success to effort, implying that 
similar success can be expected in the future 
6. fosters intrinsic motivation to continue to 
pursue goals 
7. is delivered without disrupting the 
communicative flow of ongoing interaction 
1. is impersonal, mechanical, and “robotic: 
 
2. shows bland uniformity 
 
3. is restricted to global comments, so 
students are not sure what was performed 
well 
4. is offered equally strongly for easy and 
difficult tasks 
5. attributes success to ability, luck, or other 
external factors 
6. extrinsic motivation to perform only to 
receive more praise 
7. Disrupts the communicative flow of 
ongoing interaction. 
 
 
 
 
 
 
 
c.   Generate energy 
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Energy is what the teacher react when walk out of the class period and say to 
herself, “Wow! That was a great class!” or “What a great group of students!” Energy 
is an aura of creativity sparked by the interaction of students. Energy drive students 
toward higher attainment. The teacher is the key, because the students look to the 
teacher for leadership and guidance. The teacher also the one to begin and get the 
creative sparks flying. Creating the energy is through solid preparation, confidence 
in the teacher ability to teach, a genuinely positive belief in your students’ ability to 
learn, and a sense of joy (Brown, 2001:203). 
From the all of statement above, the researcher can conclude that some of that 
types can be a reference to the teacher in order to make their students more actively. 
For example giving praise for them, giving question, correcting the students’ work, 
giving direction about the material, etc. On the other hand, the teacher also should 
know about the types of error and also how to create the positive climate. So that 
the classroom interaction will be successful. 
 
 
 
5. Teacher’s Feedback in EFL Class 
 
Feedback defined as the information from the people given to the other in 
order to make his or her understand by giving correction or assessment. Richards & 
Schmidt (2002:199) described that feedback refers to comments or other 
information that learners receive concerning their success on learning tasks or tests, 
either the teacher or other person. 
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Feedback is the important thing. The students will be knowing what they 
studied. Winne and Butler (1994:5740) cited in Hattie, J (2007:82) provided an 
excellent summary in their claim that “feedback is information with which a learner 
can confirm, add to, overwrite, tune, or restructure information in memory, whether 
that information is domain knowledge, meta-cognitive knowledge, beliefs about self 
and tasks, or cognitive tactics and strategies”. 
Meanwhile, feedback from the teacher must pay attention to several things. 
Feedback to every pupil should be about the particular qualities of their work in 
order to advice on what they can do to improve, and avoid comparisons with other 
pupils (Black and William 1998:9). It means that as a teacher should know about 
the quality of their students and never comparing between the other. 
The feedback will be effectiveness if the teachers follow this point described 
by Brinko (1993:3-6): 
a. Feedback is more effective when information is gathered from a number 
of sources. 
b. Feedback is more effective when information is gathered from oneself as 
well as from others. 
c. Feedback  is  more  effective  when  the  source  of  the  information  is 
perceived as credible, knowledgeable, and well-intentioned. 
d. Feedback is more effective when the source of feedback is lower or equal 
in status to the feedback recipient. 
e.    Feedback is more effective when mediated by a consultant. 
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f. Feedback is more effective when the consultant is authentic, respectful, 
supportive, empathic, non-judgmental, and able to keep consultations 
confidential. 
g.    Feedback is more effective when conveyed in a variety of made. 
 
The students are expected to understand learning easily with the teachers’ 
feedback. The teacher’s feedback can less the students’ error rate during practice 
activities. Rosenshine and Stevens (1986:383) suggested that the purpose of the 
feedback to the students: 
a.   Break  down  the  instruction  into  smaller  steps.  Give  the  students 
instruction and practice to mastery on each step before proceeding to the 
next step. 
b.   Provide the students  with  very explicit  demonstrations  on  the  skills 
whenever possible. 
c.   Intersperse the demonstration with question in order to maintain students’ 
 
attention and to check for student understanding. 
 
d.   Provide the students with teacher-monitored practice prior to seat work 
activity so that the teacher can correct errors before they become part of 
the students’ repertoire. 
e.   With especially confusing material, provide pre-corrections by advising 
the students about particularly confusing areas. 
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f. Provide sufficient independent practice. Both in length and in number of 
exercises to enable students to master skills to the point of overlearning 
(with additional exercises for the slower students). 
g.   Re-teach the material when necessary. 
 
The students need feedback to motivate themselves. They want to know where 
the part is true and wrong depends on their work. They also want to contribute in 
the class, not to be a source of problem. The strategies of giving the feedback to the 
students is also the important thing and good idea to improve the students’ 
competence. Harmer (2001:104) has way to give feedback during oral work. This 
feedback divided of Accuracy and Fluency. 
The feedback  during  Accuracy work  depends  on  technique  of  ‘showing 
incorrectness’ and ‘getting it right’. The students are being expected to be able to 
correct themselves once the problem has been pointed out (Harmer, 2001:106). If 
they can not do this, the teacher need to move on to alternative techniques. The 
explanation of the feedback strategy during accuracy work as follows: 
a. Showing Incorrectness (Harmer, 2001:106): 
 
1. Repeating: here we can ask the students to repeat what they have said, 
perhaps by saying Again? which, coupled with intonation and expression, 
will indicate that something is not clear. 
2. Echoing: this can be a precise way of pin-pointing an error. The teacher 
repeat what the student has said emphasizing the part of the utterance that 
was wrong. 
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3. Statement and Question: The teacher can simply say “That’s not quite 
right, or Do people think that’s correct?” to indicate that something has 
not quite worked. 
4. Expression: when the teacher know the class is well, a simple facial 
expression or a gesture (for example a wobbling hand), may be enough to 
indicate that something does not quite work. This needs to be done with 
care as the wrong expression or gesture can, in some circumstances, 
appear to be mocking or cruel. 
5. Hinting: the kind of hinting depends upon the students and the teacher 
sharing metalanguage (linguistic terms) which, when whispered to 
students, will help them to correct themselves. 
6. Reformulation: an underrated correction technique is for the teacher to 
repeat what the student has said correctly, reformulating the sentence, but 
without making a big issue of it. 
b. Getting it right (Harmer, 2001:107): 
 
When the students can not correct themselves or respond to 
reformulation, the teachers have to focus on the correct version in more 
detailed. 
The second strategy of giving feedback on oral work is during fluency work. 
This way in which the teacher respond to students when they speak in fluency 
activity will have a significant bearing not only on how well they perform at the 
time but also on how the behave in  fluency activities in the future (Harmer, 
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2001:107). There are ways the teachers can respond to their students during fluency 
activities: 
a.   Gentle correction: This strategy can sued when the communication 
breaks down completely during a fluency activity and the students can 
not think of what to say. The teachers’ job is prompt them forwards 
(Harmer, 2001:107). 
b.   Recording mistakes: One of the problem of giving feedback after the 
vents is that it is easy to forget what students have said. Most teachers, 
therefore, write down points they want to refer to later, and some like to 
use charts or other forms of categorization to help them do this (Harmer, 
2001:108). 
 
c.   After the events: The teacher can put some of the mistakes they have 
recorded up on the board and ask students firstly if he can recognize the 
problem, and then whether they can put it right (Harmer, 2001:109). 
The teachers should know how to correct students’ errors because this is also 
the important job of the teachers to develop the students’ competence. The students 
motivated to correct their error and make their work better. Richards (1971) cited in 
Heydari and Bagheri (2012:2) discusses some error types: 
a.   Over-generalization: learners create a deviant structure on the basis of 
his experience of other structures in the target language. 
b.   Ignorance of the role restrictions: failure to observe the restrictions of 
existing structures. 
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c.  Incomplete application of rules: the occurrence of structure whose 
deviancy represents the degree of development of the rules required to 
produce acceptable utterances. 
d.   False concepts hypothesized: faulty comprehension of distinctions in the 
target language. 
The teacher has to correction the students’ work if they want to know the error. 
By the types above, the teachers simply to correct the students’ work and also make 
the variation  in  his  or her correction  by giving the feedback  to  the students. 
According to the experts above, the researcher makes a conclusion that feedback 
have many advantage if know about the aims. The effective time to give the 
feedback is also the good way to make the students understanding the material. The 
teacher can give one of that or mixing all of the feedback strategies depends on the 
students’ false. 
 
 
 
B. Review of Previous Study 
 
In this part, the researcher will review some previous studies related to his 
research entitled “Teachers’ feedback in the Classroom Interaction (A case study of 
the English teachers at seventh grade of SMP N 3 Purworejo in Academic Year 
2017/2018). 
 
The first previous study is from Rustania Farmawati from English Education 
Department Islamic Education and Teacher Training Faculty of The State Islamic 
Institute  of  Surakarta  by  the  title  “The  Students’  attitudes  toward  Teachers’ 
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Corrective Feedback in Learning Writing”. The objectives of this research are: (1) 
to describe about the way teacher gives corrective feedback in learning writing of 
the first grade in senior high school MAN 1 Surakarta in the academic year of 
2016/2017. (2) to describe about the student’s attitudes toward teacher’s corrective 
 
feedback in learning writing of the first  grade in senior high  school  MAN 1 
 
Surakarta in the academic year of 2016/2017. The result of this research, show that 
teacher usually gave direct feedback. Based on the research problem, it is discovered 
that (1) the students prefer direct feedback than indirect feedback (2) the students 
feel satisfaction with teacher’s written feedback (3) teacher’s corrective feedback 
can motivate the students (4) teacher’s written feedback assisted the students and 
(5) the students had positive attitude toward teacher’s corrective feedback. This 
previous study has similarities with this research. The similarities is in the discussion 
field. This previous study discuss about teachers’ feedback. The differences of this 
previous study and this research is in the object and the problem formulation. This 
previous study focus in the students’ attitudes toward teachers’ feedback in learning 
writing, on the other hand this research focus to analyzing the kinds of teachers’ 
feedback strategy during oral work on teacher-learner interaction. 
The Second previous study is from Muhammad Jauhari Sofi from Faculty of 
Tarbiyah State Institute for Islamic Studies Walisongo, Semarang entitled “Study 
on Teacher’s ways of Giving Feedback in The Class of Writing at The 3rd Semester 
Students of English Department of IAIN Walisongo in The Academic Year of 2010 
/ 2011”. The primary purpose of the investigation is to describe the kinds of 
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feedback implemented by the teacher in the class of writing and the consideration 
underlying such feedback. The results of the study in summary, were quite positive 
in finding that, for some reasons, the teacher has focused on both form and content 
of the students’ writing, has provided the feedback on the end of writing process and 
has preferred to use oral feedback as well as direct and indirect feedback. However, 
both the teacher and students have encountered a number of difficulties during the 
implementation of the teacher feedback. Therefore, suggestions have been 
investigated to deal with the problem. In addition, limitation of the study and 
recommendation  are  given  for  future  related  studies.  This  previous  study has 
similarities with this research. The similarities is in the discussion field. This 
previous study and this research discuss about feedback. The differences is in the 
focus of the problem formulation. This previous study focused in the feedback on 
form and content of students’ writing. On the other hand, this research focused on 
analyzing the teachers’ feedback strategy during oral work on the teacher-learner 
interaction. 
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CHAPTER III 
RESEARCH METHODOLOGY 
This chapter discusses about the methods applied in this research. It contains of 
research design, research setting, object of research, technique collecting of data and 
data analysis technique, trustworthiness the data will be explained. 
 
 
 
 
A.   Research Design 
 
This study used a case-study design. Case study research is a strategy for doing 
social inquiry, although what constitutes the strategy is a matter of some debate 
(Schwandt, 2007:28) cited in Grifee (2012:96). A case study can also be defined as the 
specific instance that is frequently designed to illustrate a more general principle. The 
single instance is of a bounded system, for example a child, a clique, a class, a school, 
a community (Cohen, Manion & Morrison, 2007:253). 
In this research, the researcher analyzed the types of teachers’ feedback during 
oral works that happen in the teacher-learner interaction. The researcher uses camera 
to record the activities in the class and after that transcribed in the textbook. Meanwhile, 
the researcher also does interview with the teachers about the reason to give the 
feedback to the students. 
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B.   Research Setting 
 
This research conducted in SMP N 3 Purworejo at VII D and VII A class. The 
researcher conducted the observation on 18-19 January 2018 at VII D and VII A. Each 
class taught by Maria Sri Asih, S.Pd and Linda Ratna Dewi, M.Pd. Then, the research 
conducted on 04-12 May 2018. 
 
 
 
 
C.   The Research Subject 
 
The research’s subject in this research are the students of VII D and VII A, and 
class of SMP N 3 Purworejo in Academic Year 2017 / 2018, and also their English 
teachers Linda Ratna Dewi, M.Pd and Maria Sri Asih, S.Pd. There are 30 students in 
each class. Seventh grade class is chosen because this is the first start to study in 
primary school, so the researcher wants to know about the how long already they are 
to start the lesson and accepted the feedback by given from each teachers.. On the other 
hand, the researcher found the unique way from the teacher to give feedback to the 
students in the class. 
 
Furthermore, the VII D is chosen because this class is very quiet class, and VII 
A is the crowded class. So for the both class the researcher can know the different 
feedback that given by each teachers. The researcher chooses Linda Ratna Dewi, M.Pd 
and Maria Sri Asih, S.Pd because they are two of the experienced English teachers in 
SMP N 3 Purworejo. The both teachers also used Curriculum 2013 to teach their 
students. 
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D.   Technique of Collecting Data 
 
This research uses some instruments to collect the data. They are the 
Observation aims find at the data about the teachers’ feedback in the classroom 
interaction especially Teacher-learner Interaction. In this Observation, the researcher 
uses audio-video recorder and also note taking. Note taking is the important instrument 
to note what the teacher and students’ activities in the Teacher-learner Interaction. 
 
The distinctive feature of Observation as a research process is that it offers an 
investigator the opportunity to  gather “live” data from naturally occurring social 
situations (Cohen, Manion, and Morrison, 2007:396). Cooper and Schindler 
(2001:375) divided of three types of observation according to the implementation 
process: 
 
a. Direct or indirect, the former requiring the presence of the observer, the 
latter requiring recording devices (e.g. video cameras) 
b. Know or unknown (overt or convert research) the researcher is concealed 
(through one-way mirror or hidden camera) or partially concealed (the 
researcher is seen but known to be researcher 
c.    Participant to non-participant observer 
 
Direct Observation conducted in this research. This Observation described the 
activities of teachers’ feedback in the classroom interaction helped by the video 
recorder to find the evidence. Furthermore, the field note is also used to identify the 
activities that are not recorded on the video camera. The Observation conducts from 
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18-20 January 2018. The Observer records the activities of the two classroom sessions 
on 19-20 January 2018. The Observer conducts two sessions of classroom activities, 
that were on January 19 and 20. The researcher conducted the research on 4-12 May 
2018. 
 
 
The next instrument is Interview. The researcher can find out about clarification 
of the data that he gets through Interview with the teachers. The use of the interview in 
research marks a move away from seeing human subjects as simply manipuable and 
data as somehow external to individuals, and towards regarding knowledge as 
generated between humans, often through conversations (Cohen, Manion & Morrison, 
2007:349). Interview is used as the technique of collecting data to do the pre- research 
to find out the problem that will be researched. This collecting data technique depends 
on the self report. The researcher gets the last data by interviewing the teachers. 
Interview is useful to find the reason why the teachers giving feedback to the students, 
so the researcher gets the strong reason. 
 
Sugiyono in his book (2015:194-199) divided the types of interview in two 
types, they are: 
 
a.   The Structured Interviews 
 
The structured Interviews was using as a technique collecting data if the 
researcher knows about the information that he got. In this interview, the 
researcher prepares the research instrument such as the written questions. 
The entire respondent is giving same questions and the researcher notes it. 
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b.   Unstructured Interviews 
 
This researcher do not used interview’s role that systematic prepared. 
The interview’s role is only questioning about the problem outlines. This 
type is also called to find the background of the problem, so the researcher 
can determine about the problems or the variable. 
 
In his research, the researcher uses Unstructured Interviews. After he conducts 
the observation, after that he does interviewing the English teachers, Maria Sri Asih, 
S.Pd and Linda Ratna Dewi, M.Pd. The focus questions is the reason why the teachers 
giving the feedback to the students and how long their knowledge about the teachers’ 
feedback. Interview with both English teachers conducted on 18 and 19 January 2018 
for observation. The next plan is research that conducted by the researcher on 04-12 
May 2018.. 
 
 
 
 
 
 
E.   Data Analysis Technique 
 
Cohen, Manion & Morrison (2007:461) stated that qualitative data analysis 
involves organizing, accounting for and explaining the data; in short, making sense of 
data in terms of the participants’ definitions of the situation, noting patterns, themes, 
categories and regularities. Miles and Huberman (1994:10) define data analysis as 
consisting of three concurrent flows of activity: data reduction, data display, and 
conclusion drawing / verification. The explanation such as follows: 
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1.   Data reduction 
 
Data reducing refers to the process of selecting, focusing, simplifying, 
abstracting, and transforming the data that appear in written-up field notes or 
transcriptions. 
The researcher gets the data from the class through observation, 
documentation / field notes, and interview. Furthermore the researcher selecting 
the data from the observation through the audio-camera / field note and interview 
with the English teachers. Then, the researcher finds the result by focusing with 
the problem identification of kinds of teacher’s feedback that given to the students 
in the classroom interaction. 
2.   Data Display 
 
The second major flow of analysis activity is data display. Generically, a 
display is an organized, compressed assembly of information that permits 
conclusion drawing and action. Looking at displays also helps us to understand 
what is happening and to do something either analyze further or take action based 
on that understanding. 
After reducing the data, the researcher displays the data to find out what 
happens in the classroom interaction especially the kinds of teacher’s feedback, so 
this research can understood by the reader. 
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3.   Conclusion Drawing and Verification 
 
The last step is make a conclusion and giving verification. From the start 
of data collection, the qualitative analyst is beginning to decide what things mean 
is noting regularities, patterns, explanations, possible configurations, causal flows, 
and propositions. Conclusion are also verified as the analyst proceeds. Verification 
may be as brief as a fleeting second thought crossing the analyst’s mind during 
writing, with a short excursion. 
 
 
 
F.   Trustworthiness of Data 
 
Trustworthiness of credibility and validity data use Triangulation. Cohen 
(2008:141) defines Triangulation as the use of two or more methods of data collection 
in the study of some aspect human behavior. 
Triangulation as a keyword used to name the combination of different methods, 
study group, local, and temporal settings, and different theoretical perspectives in 
dealing with a phenomenon (Flick, 2009:443). Lincoln and Guba (1985:315) suggest 
that triangulation is intended as a check on data, while member checking, and elements 
of credibility, are to be used as a check on members’ constructions of data. 
In this research, the researcher uses methodological triangulation. This type 
uses either the same method on different occasions, or different methods on the same 
object  of study (Cohen,  2007:142).  It  means  that in  the qualitative research  the 
researcher uses interview, observation, and documentation as the methods. Denzin 
(1970) in Cohen (2007:143) divided two categories: ‘within methods triangulation’ and 
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‘between methods’ triangulation. Triangulation within methods concerns the 
replication of a study as a check on reliability and theory confirmation. Triangulation 
between methods involve the use of more than one method in the pursuit of a given 
objective. 
The Methodological Triangulation of this research found by comparing the 
interview, observation, and documentation. From the interview of the two English 
teachers, the researcher gets the data to check with observation and documentation. 
After taking the data, the researcher adjusts the data and theory. In validity of the data, 
the researcher compares the data finding during observation and interview. The data 
called valid if there is appropriateness between the data and definition. 
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CHAPTER IV 
 
RESEARCH FINDINGS AND DISCUSSIONS 
 
 
 
 
This chapter presents the findings of the research and discussion about the 
answer related to the problem statements as presented in chapter I. The research finding 
of this research divided into parts. The first is the strategy of English teachers to give 
feedback during oral works on teacher-learner interaction at seventh grade of SMP N 
3 Purworejo in academic year 2017/2018. The second part is the effects of English 
teachers’ feedback strategy during oral works to the students’ learning at seventh grade 
of SMP N 3 Purworejo in academic year 2017/2018. The data of this research get from 
classroom observation, field notes, and teachers’ interview. 
A.  RESEARCH FINDINGS 
 
The researcher got the research finding as stated in chapter I. There are two 
parts: (1). to analyze what the English teachers’ feedback strategy during oral works 
on teacher-learner interaction, (2) to analyze the effects of English teachers’ feedback 
strategy during oral works to the students’ learning. The researcher came to the class 
and observed the learning process by recorded the classroom activity. The researcher 
got the findings was also from the interview with the teachers. The researcher collected 
the data by transcribed the video to the text book. Then, the researcher analyzed and 
selected the data which were important by doing reduction. Finally, the researcher 
matched the data gathered from observation and interview related to the problem 
statement. 
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1.   The kinds of teachers’ feedback strategy during oral works on teacher- 
learner interaction 
The researcher tries to find out the kinds of teachers’ feedback strategy during 
oral works. To find out the kinds of teachers’ feedback during oral works, the 
researcher used the theory of Harmer in his book “The Practice of English Language 
Teaching”. The kinds of teachers’ feedback during oral works are: Expression, Hinting, 
Echoing, Repeating, Reformulation, Statement and Question (Harmer, 2001:106).The 
researcher presented the conclusion of the data finding into the table as followed: 
 
 
 
Table 4.1: The teachers’ feedback strategy during oral works on teacher- 
learner interaction 
The teachers’ feedback 
 
strategy 
Total of feedback from the both 
 
Participants on teacher-learner 
interaction 
Expression 6 
Hinting 3 
Echoing 4 
Reformulation 4 
Repeating 3 
Statement and Question 9 
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a.   Expression 
 
When the classes in well condition, the teacher can used a simple 
facial expression or a gesture (for example a wobbling hand) to indicate that 
something does not quite work or ask to the students do something. 
The both teachers show this strategy in the learning activity. Teacher 
 
1 always said “Mmm? It’s right?” when she ask with her student if the work 
is not quite good. Teacher 1 also used her gesture to her student by see the 
student’s eyes and smiling. On the other hand, Teacher 2 always give her 
mother thumb when the students are corrected the true answer. 
This strategy did by the both teachers to make the class to be quite. 
If the students in the class very crowded, this situation also has influence 
with the learning process. Some effects happened if the class is not in the 
quite condition, such as the task did not finish well, the students can not 
accepted the material from the teacher, and the other. So the teacher also 
has the own way to clear this problem, the one of them by giving feedback 
through Expression. 
 
 
 
Interview’s script: 
 
Peneliti: Dari video yang sudah saya transkrip ke dalam teks, saya 
menemukan beberapa feedback atau umpan balik dari Subject 1 dan 
Subject 2. Salah satunya adalah Expression. Terkadang kedua Subjects 
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menggunakan semacam gesture dan juga ekspresi pada wajah. Mengapa 
anda melakukan ini? 
Subject 1: Ya saya berekspresi pada wajah atau menggunakan gesture 
tangan untuk menenangkan siswa. Jadi apabila mereka tenang, maka saya 
bisa melanjutkan pelajaran. 
Subject 2: kalau saya melakukan tersebut karena apabila saya sedang 
menjelaskan materi, tetapi ada yang rame sendiri jadi ya agak 
mengganggu kan, jadi saya melakukan itu. 
 
 
 
b.  Hinting 
 
The aimed of Hinting is help the students to activate rules they 
already know. 
Subject 1 
Teachers’ feedback strategy on 
teacher-learner interaction 
 
Student: [Hi a taller] 
 
Teacher 1: [Taller?] Apa bener 
bacanya begitu? [Hi is a teller ( / 
‘tεllә/ )] 
 
S: [Hi is a teller] 
 
S: [Hau mani taim?] 
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Teacher 1: [mani?] Coba ulangi 
lagi, [Hau Meni ( / ‘ mεni/ ) 
taim?] 
S: [Hau meni taim?] 
 
 
 
 
Teacher 1 gives a quick way to the students’ answer for helping each 
student to get the right answer. Teacher 1 corrects the wrong grammar in 
word “He a Taller ( / tallәr/ )”. The student answered “teller” in the wrong 
pronunciation, and he forgot to taken ‘to be’ “is” here. So, Teacher 1 gives 
a quick correct answer by saying “He is teller ( / ‘tεllә/ )” with the true 
pronunciation. She is also correct the wrong grammar by saying “He is 
Teller” quickly. 
The second Hinting was when the student said, “How mani time?” 
The student said “many” in the wrong pronunciation, so Teacher 1 gives 
correct answer quickly by saying “many ( / ‘ mεni/ )” in the well 
pronunciation. The student automatically followed the teacher’s said. This 
strategy did by the Teacher 1 because according to her, this strategy made 
the student understand quickly. 
 
 
 
Interview’s script: 
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Peneliti: Pada waktu di dalam kelas anda juga melakukan Hinting, atau 
melakukan koreksi cepat pada siswa yang melakukan kesalahan. Apa 
alasan anda melakukan itu ? 
Subject 1: Ya saya melakukannya karena saya rasa siswa akan cepat 
paham karena tidak harus menunggu siswa menyelesaikan kalimat yang 
dia baca ya.. 
 
 
 
Subject 2 
 
Teachers’ feedback strategy on 
 
teacher-learner interaction 
 
S: [Hi beik cek and kukais] 
Teacher 2: [Hi beiks kek ( /kεk/ ) 
and kukiz ( / ‘ kƱkiz/ )]. Jika di 
depan kata kerja ada subjek 
“he,she,it atau subjek tunggal”, 
maka kamu harus meletakkan 
huruf “s” dibelakangnya kata 
kerja. Do you understand? 
 
 
 
 
Teacher 2 gives Hinting to the student is to made student can correct 
his grammatical function and remember the material. When the student read 
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the sentence “He bakes cake and cookies”, he said in the wrong 
grammatical function in “bake” without “s”. The pronunciation of the 
student is also wrong in the word “cookies” and “cake”. He said “kukais” 
and “cek”. 
Then, Teacher 2 gives quick answer by saying “He bakes ( by 
adding –s) cake ( /kεk/ ) and cookies ( / ‘ kƱkiz/ )” in the well grammar 
and pronunciation. She also gives explain to the student in Indonesian 
language. This way can make the student understand quickly through his 
mother tongue. 
 
 
 
Interview’s script: 
 
Peneliti: Pada waktu di dalam kelas anda juga melakukan Hinting, atau 
melakukan koreksi cepat pada siswa yang melakukan kesalahan, dan tadi 
juga sempat menjelaskan dengan Bahasa Indonesia. Apa alasan anda 
melakukan itu ? 
Subject 2: Saya melakukannya karena ingin siswa mengingat materi 
dengan cepat dan bisa paham dengan Bahasa mereka sendiri begitu 
 
 
 
c.   Echoing 
 
The teacher repeats what the student has said emphasizing the part 
of the utterance that was wrong. This strategy can be a precise way of 
pinpointing an error. 
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Subject 1 
 
Teachers’ feedback strategy on 
 
teacher-learner interaction 
 
Student: [Noval kenauw nde men 
veri wel]. 
Teacher 1: [Noval neuz ( /nәƱz/ ) 
 
nde maen veri wel]. 
 
Student: [Noval neuz ( /nәƱz/ ) 
 
nde maen veri well]. 
 
 
 
 
Echoing as one of the strategy of feedback is very useful, because 
this strategy make the students already know their wrong part utterance by 
themselves. Teacher 1 used this strategy by emphasizing the students’ 
wrong part utterance. When the student said this sentence “Noval knauw 
the man very well”, she did not speak in the well pronunciation “knows”. 
So Teacher 1 gives emphasizing in the word “knows ( /nәƱz/ )” with the 
well pronunciation. After that, the student follows Teacher 1 to repeat her 
sentence again. 
 
 
 
Interview’s script: 
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Peneliti: lalu bagaimana dengan Echoing. Dimana anda menekan dengan 
nada yang tinggi pada kata yang salah. Apa alasan anda melakukan hal 
tersebut? 
Subject 1: Mmmm, ya terkadang kan siswa meskipun sudah dijelaskan 
suka melakukan kesalahan yang berulang. Maka dari itu saya coba juga 
meninggikan tekanan paada kata tersebut agar siswa menyadari. 
 
 
 
 
 
 
Subject 2 
 
Teachers’ feedback strategy on 
 
teacher-learner interaction 
 
Student: [Wi haiv breakfas everi 
morning in nde garden]. 
Teacher 2: [Wi haiv brekfes (/ ‘ 
 
bɹεkfәst/ ) everi morning in nde 
 
Daining rum]. 
 
Student: [Wi haiv brekfes (/ ‘ 
 
bɹεkfәst/ ) everi morning in nde 
 
Daining rum] 
 
Student: [Mai nem Andar. Ai laif 
 
et Jl.Benting No.20 Sukabumi]. 
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Teacher 2: [Mai neim is Andar. 
 
Ai liv et Jl. Benting No.20 
 
Sukabumi] 
 
Student: [Mai neim is Andar. Ai 
 
liv et Jl. Benting No.20 
 
Sukabumi] 
 
Student: [He serv the kastemer in 
restouren]. 
Teacher 2: [He servs the kastemer 
in restouren]. 
Student: [He servs the kastemer 
 
in restouren] 
 
 
 
 
On the other sentence, the student also still confused to make the 
good pronunciation on the sentence “We have breakfas…” Nevertheless, 
Teacher 2 used Echoing is to help the student’s pronunciation. Teacher 2 
emphasizing the word “breakfast (/ ‘ bɹεkfәst/ )” in well pronunciation to 
make the student understand. Furthermore, the student make the wrong 
decision by answered, “garden”. Teacher 2 emphasized the wrong word is 
by changing the word to be “Dining room”. 
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The second script showed that the student read the sentence “My 
nem Andar. I laif at Jl. Benting no. 20 Sukabumi” Teacher 2 used Echoing 
by emphasizing in the word “name ( /neɪm/ )” and “live ( /li:vә/ )” in the 
well pronunciation. Teacher 2 is also correct the wrong grammar to be “My 
name is Andar..” the sentence to be “My name is Andar. I live at Jl.Benting 
no.20 Sukabumi”. 
The last script showed that Teacher 2 make the student realized his 
word in the sentence “He serve the customer in restaurant”. Teacher 2 
emphasized the word “serve” to be “serves”. This way used by Teacher 2 
to make the student understand his wrong grammar, because if the subject 
in the sentence is singular, so the verb has to add “s”. 
 
 
 
Interview’s script: 
 
Peneliti: Bagaimana menurut anda tentang Echoing? Yaitu menekan pada 
nada yang tinggi di saat siswa melakukan keslahan pada apa yang dia 
ucapkan. 
Subject 2: Ya menurut saya itu penting, karena untuk menandai bahwa itu 
adalah kesalahan dia dan harus diperbaiki 
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d.  Reformulation 
 
Reformulation is an underrated correction technique to repeat what 
the student has said correctly, reformulating the sentence, but  without 
making a big issue of it. 
Subject 1 
 
 
 
 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
Student: [Wot dos yur sister du, Ita 
 
?] 
 
Teacher 1:   [Wot ( /wɔt/ ) das ( / 
 
‘dɅz/ )] 
 
Student: [Wot ( /wɔt/ ) das ( / ‘dɅz/ 
 
)] 
Student: [Wer das nde dayelog tak 
 
plis?] 
 
Teacher 1: [….. tek ples] 
 
Student: [….. tek ples] 
Student: [Yu forget wan thing. Syi 
 
alsau kerries e whisel]. 
55  
 
 
 
 
 
 
Teacher 1: […..Syi alseu ( / ‘ 
ɔ:l.sәƱ/ ) kerries e whisel ( /wɪsl/ )] 
Student: […..Syi alseu ( / ‘ ɔ:l.sәƱ/ 
) kerries e whisel ( /wɪsl/ )] 
 
The first script 
explain that Teacher 1 correct the student answer but it is not in the big issue 
of the sentence. The student reads this sentence “Wot dos your sister do, 
Ita?” in the wrong pronunciation in the word “What does”. Teacher 1 
knows this wrong and used Reformulation technique by correcting this 
word to be “What ( /wɔt/ ) does ( / ‘dɅz/ )” She is not continue the sentence 
till the end. This way is need to make the learning go-fast by ignoring the 
other issue. 
In the next script, Teacher 1 found the wrong pronunciation again 
who did by student. The student read the sentence “Where does the dialogue 
tak plis?” The word “tak plis” should be “take place” but the student did 
not pronounce it well. So Teacher 1 correct the wrong pronunciation to be 
“take place ( /teɪk/ , /pleɪs/ )” in well pronunciation without repeat the 
previous sentence. 
The last script tell about the wrong pronunciation from the student 
in the sentence “You forget one thing. She alsau carries a whisel” and 
Teacher 1 correct the word “alsau” and “whisel” to be “also ( / ‘ ɔ:l.sәƱ/ 
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)” and “whistle ( /wɪsl/ )” in well pronunciation without continue the next 
sentence. 
 
 
 
Interview’s script: 
 
Peneliti: menurut anda bagaimana dengan Reformulation? Dari yang 
saya amati di kelas, saya dapati anda melakukan ini. Jadi ketika siswa 
melakukan kesalahan, anda mengkoreksi dengan hanya mengkoreksi pada 
bagian yang salah saja dengan tidak melanjutkan kalimat setelah atau 
sebelumnya. 
Subject 1: Ya untuk apa juga kan melanjutkan kalimat itu lagi. Menurut 
saya , saya ingin siswa hanya focus pada kata yang salah saja. 
 
 
 
Subject 2 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
 
Student: [tu taip awer assingmen] 
Teacher  2:  […essainmen  (  /ә  ‘ 
saɪnmәnt/ )] atau berarti tugas ya 
Student: Iya mom.. tugas, to type 
our assignment 
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Teacher 2 correct the pronunciation and give the meaning of the 
word “assignment”. The student read “assingmen” before, and Teacher 2 
correct directly to be “assignment ( /ә ‘ saɪnmәnt/ )” in the well 
pronunciation without take attention in other issue. Teacher 2 also give the 
meaning of “assignment” in Indonesian Language. This strategy make the 
student understand faster by ignoring the other issue of the sentence. 
 
 
 
Interview’s script: 
 
Peneliti: Pada waktu saya amati, anda juga melakukan Reformulation, 
yaitu mengkoreksi kata yang salah tanpa melanjutkan ke kalimat sebelum 
dan juga setelahnya. 
Subject 2: saya kira itu nanti berefek juga pada siswa agar bisa 
menyadari kesalahannya dimana. Kalau saya lanjutkan kalimatnya, 
pelajaran nanti gak efektif lagi dan waktu terbuang. 
 
 
 
e.   Repeating 
 
The teacher ask the student to repeat what they have said, perhaps 
by saying Again?  which  coupled with  intonation and  expression,  will 
indicate that something is not clear. 
Subjectt 1 
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Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
 
Student:  That’s  cool  what  is  her 
 
task? 
 
Teacher  1:   coba  ulangi,   repeat 
again! 
Student:  That’s  cool  what  is  her 
 
task? 
 
Student: The correct arrangement 
Teacher 1: coba ulangi, The correct 
arrangement… 
Student: The correct arrangement 
 
of the word is.. 
 
 
 
 
Repeating used by Teacher 1 when the student read the sentence 
“That’s cool what is her task?” There is no wrong with student’s utterance. 
However, this activity can make student more understand with their learned, 
such as in Pronunciation. Teacher 1 ask Repeating to her student by said in 
Indonesian language mix English “Coba ulangi, repeat again!” 
In the other part, student said “The correct arrangement..” and 
 
Teacher 1 ask to Repeating till the end sentence. So the student said “The 
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correct arrangement of the word is..” There is no wrong again with 
student’s utterance. Repeating can used to make a confirmation in the 
student’s oral. So there is no hesitation in understand the material. 
 
 
 
Interview’s script: 
 
Peneliti: Terkadang anda menyuruh kepada murid untuk mengulang 
kembali apa yang dia baca atau Repeating padahal murid tidak 
melakukan kesalahan, ini kenapa kira- kira? 
Subject 1: Iya itu karena saya pingin apa yang siswa katakana memang 
sudah benar dan tidak ada kesalahan 
 
 
 
Subject 2 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
 
Student: Mrs Julie is my aunt. She 
is an English teacher at SMP N 
Sukabumi 
Teacher 2: coba yang keras, biar 
teman- temannya bisa ikut 
mendengarkan.. 
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Student: Mrs Julie is my aunt. She 
is  an  English  teacher  at  SMP  N 
Sukabumi. 
 
 
 
 
Student read about the sentence. Nevertheless, Teacher 2 feel that 
the student has to loud her speak. Therefore, she asked to the student to loud 
her speak. After that, the student repeat her spoken. The meaning of this 
activity is to make the students know by themselves what they must to do. 
If the teacher asks to loud the spoken, the student has to followed the 
teacher’s  ask.  Therefore,  the classroom  interaction  especially Teacher- 
Learner Interaction can be conducive with Repeating as the feedback’s 
strategy. 
 
 
 
Interview’s script: 
 
Peneliti: Yang saya temukan anda juga menyuruh siswa mengulang 
kembali juga dengan mengatakan “coba ulangi yang keras, dan 
sebagainya…” apa yang dia baca atau Repeating, menurut anda apakah 
ada alasan untuk melakukan ini? 
Subject 2: Tentu ada ya, karena saya ingin siswa yang lain juga 
mendengar, jadi tidak hanya terpaku pada dia saja, ini juga agar siswa 
menjadi lebih paham lagi bagaimana membaca teks tersebut dengan baik 
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f.   Statement & Question 
 
The teacher can simply said, “That’s not quite right, or Do people 
think that’s correct?” This way aimed to indicate that something has not 
quite worked. 
Subject 1 
 
Teachers’   feedback  strategy  on 
 
teacher-learner interaction 
Teacher 1: Ok, kalau serangga itu 
 
apa ? hissing, neighing, croaking, 
apa buzzing? 
Student: croaking bu.. 
 
Teacher 1:  Kok  Croaking,  coba 
cari di kamus croaking itu apa.. 
Student 1: She is a police woman 
 
Teacher 1: She is a police woman. 
 
Betul nggak policewoman? 
Teacher 1: Ariana usually takes a 
 
bus to school, betul ya ? 
 
Student: Betul bu.. 
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Teacher    1:    Ok    very    good, 
 
jawabannya A ya.. 
 
Teacher    1:    Coba    kita    lihat 
jawabannya. Anggi betul tidak? 
Student: C bu.. 
Teacher  1:  Yak  betul  ya..  very 
 
good. 
 
 
 
 
Statement and Question used when something is not quite work in 
the class. This strategy used by the teacher to make the students realized 
what their wrong in their work. The implementation of this strategy such as 
giving praise to make the students get motivation in their work, giving 
statement to make the students know the other way to do their work, and 
giving question to make students try to find what they should to do. 
In the first script, Teacher 1 try to make the student find the answer 
by asking to the student to find out the meaning of “hissing, neighing, 
croaking, and buzzing” in Indonesian Language. The teacher asks to open 
the student’s dictionary. 
The second script explained that the student is answer the question 
by said, “She is a police woman”. Teacher 1 try to give question again to 
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other student by saying “…Betul nggak police woman?” She did it to make 
the student remind their work is true or false. 
The next script explained that Teacher 1 try to give question to the 
student by ask “…betul ya?” This way hopefully to make the student 
remind his work is true or false. After the student answer again, Teacher 1 
giving praise by saying “…ok very good” This praising can make the 
student get the motivation to be better in the next work. 
The last script tell that Teacher 1 ask to the other students to remind 
again the answer is true or not by saying “…betul tidak?” After the student 
believe that this answer is that, the Teacher 1 gives praising by saying 
“….very good” 
 
 
 
Interview’s script: 
 
Peneliti: Lalu mengenai Statement and Question, menurut anda 
bagaimana? 
Subject 1: Ya itu harus dan bagus untuk siswa, jadi dengan kita 
memberikan statement pada jawaban siswa itu membuat siswa berpikir 
ulang begitu juga dengan question akan membuat siswa mengingat 
kembali apa yang telah ia pelajari 
Peneliti: tadi anda juga memberikan statement berupa pujian kepada 
siswa juga, apakah itu perlu? 
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Subject 1: Tentu itu perlu sekali, karena dengan pujian siswa kan otomatis 
dapat motivasi untuk lebih baik lagi 
 
 
 
Subject 2 
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Teachers’   feedback  strategy  on 
 
teacher-learner interaction 
Teacher 2: treats mean? Kamu tadi 
 
sudah mencari di kamus apa tadi? 
Student: Merawat orang sakit.. 
Teacher 2: Ya betul 
Teacher  2:  Barber  dalam  bahasa 
 
Indonesia  artinya  apa?  What  is 
Barber in Bahasa Indonesia? 
Student:   Tukang   cukur,   tukang 
potong rambut 
Teacher 2: Ya very  nice tukang 
cukur ya 
Teacher 2: There are two lamps, a 
 
sofa, and a carpet in the.. ? 
Student: Living room 
Teacher 2: Yak good betul 
Teacher 2: How does her nose look 
 
like? 
 
Student: She has a pointed nose. 
Teacher  2:  Ya  boleh,  ada  yang 
menulis Her nose is pointed juga 
boleh.. 
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Teacher 2: What is the colour of 
her skin? 
Student: She has white skin 
Teacher  2:  Ya  boleh,  kalau  ada 
yang menuliskan Her skin is white 
juga boleh 
 
 
 
 
Teacher 2 in this script try to remind her student about the meaning 
of word “treats”. Then the student try to find it in her dictionary. After the 
student get the meaning in Indonesian, Teacher 2 gives statement in 
Indonesian by saying “Ya Betul..” This way can make student get the 
motivation to work be better. 
The second script tell that Teacher 2 is tries to give question about 
the meaning of “barber” in Indonesian language, to make her student 
understand about it. After the student answered the question, the teacher 
giving praise by saying “Ya very nice” 
The next script, Teacher 2 give question to the student and the 
student has to answer it. After the student answered the true question, 
Teacher 2 give statement by saying “Yak good betul”. 
Teacher 2 give the statement in the next script. She said “Ya boleh, 
 
ada yang menulis Her nose is pointed juga boleh” Teacher 2 gives this 
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statement is to make the student know about the other answer. By this way, 
the student can has more ideas and creativity to do his work. 
The last script is same with the previous script. Teacher 2 gives 
statement “Ya boleh, kalau ada yang menuliskan Her skin is white juga 
boleh” This way same with the previous script. The aims is to make the 
student know about the alternative answer or the other good answer. 
 
 
 
Interview’s script: 
 
Peneliti: Setelah saya amati anda di kelas, anda memberikan juga 
statement and question, misalnya dengan memberikan jawaban yang lain 
atau alternative jawaban pada siswa, apa alasan anda memberikan itu ? 
Subject 2: Dengan kita memberikan alternative jawaban tersebut, siswa 
menjadi tahu bagaimana cara dia itu menyelesaikan masalah tapi dengan 
beda cara 
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2.   Teachers feedback during oral works on the step of teaching and learning 
process based on Curriculum 2013 
The objectives of Curriculum 2013 is creating productive, creative, innovative, 
through strenghthening affective attitudes, skills, and integrated knowledge for 
Indonesian. Nevertheless, despite the complexity of the Curriculum 2013, there are also 
some opportunities which can positively influence the teaching and learning practice. 
Curriculum 2013 is proposed to produced Indonesian citizen with religious 
tolerance and mental health. The fact of that is a lot of young generation citizens lack 
such character, they missing the tolerance and empathy for others. Curriculum 2013 
emphasize greatly in building students’ character, developing relevant skills based on 
students’ interests and needs, and developing a thematic approach the benefits students’ 
cognitive (Gunawan, 2017:1). 
The curriculum 2013 used some unsure here to make the teaching and learning 
process running well. The step of teaching learning process are opening, the core 
activity, and closing. Opening activity divided into 4, there are Greeting, Apperception, 
Introducing the material, and start of motivation. The second is core activity, this 
activity divided into 5, such as Observing, Questioning, Associating, Experimenting, 
and Communicating. The last activity is Closing that divided into 4 activity, there are 
Conclusion, the last motivation, homework, and greeting. These the tables of the kinds 
of teachers’ feedback’s implementation based on step of teaching in Curriculum 2013: 
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Table 4.2: Teacher’s feedback in the step of teaching learning process based on 
Curriculum 2013 (Subject 1) 
 
 
 
 
 
 
 
 
 
 
No. The Step of Teaching 
Learning Process 
Teachers Feedback 
Expression Hinting Echoing Reformulation Repeating Statement 
& Question 
1. Opening Greeting v      
Apperception  v     
Introducing the 
material 
v    v  
The start of 
motivation 
v      
2. The 
core 
activity 
Observing     v  
Questioning  v v   v 
Associating   v   v 
Experimenting       
Communicating  v v    
3. Closing Conclusion     v  
The last 
motivation 
      
Homework       
Greeting       
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The Feedback from the English teachers in the class, start from the opening of 
the class. The first is greeting and prayer. The teacher smiling to their students and 
answer the student’s question, “I’m fine too thank you…” Then, she made about a code 
to their students to sing “Indonesia Raya” in the class by designating one of the student 
of the class. 
 
After singing Indonesia Raya, the teacher start the class by explaining the 
purpose of the material in Apperception. The teacher explain the important of 
Descriptive text in the daily lives. For example to explain about the characteristic of 
the students’ house, classroom, their friends, etc. 
 
Then the teacher said to one of the student of that class to mentioned one of the 
characteristic in his house. The student said “the living room”. The teacher corrects the 
student’s answer by answering used Hinting “the living room? Apakah betul kita bisa 
mendeskripsikan the living room didalam rumah kalian?” After gave that question, 
some students agreed the teacher’s question. 
 
The next step of the teaching learning process in opening is Introducing the 
material. The teacher introducing about Descriptive Text to their students. The first is 
explained the function of Descriptive Text. The teacher explained that Descriptive text 
used to describe or reveal about particular person, place, or thing. Sometimes the 
teacher used Indonesian language to make the student more understand through their 
mother tongue. After gave the explanation, the teacher asked to one of the student in 
the class to repeat what the teacher’s said about the purpose of Descriptive text. Then 
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the student repeat what the teacher’s said. This feedback is Repeating. This effective 
to make the student understood the material. If there is student did not attention yet, 
this activity can useful to make the student attention again. Teacher also gave her facial 
gesture by smiling to her student to suggest that something is quiet work. 
 
In the opening activity, the motivation is also the important thing to make the 
students of the class get the power energy to do the activity of teaching and learning 
process till the end of the learning process. The teacher has unique way to make the 
student getting the motivation. When the student of the class seem tired and bored, the 
teacher always said “hello guys ??” and the students answer by saying “hello mom..” 
till all of the students of that class heard and followed that. This will make the student 
enthusiastic with the material. The teacher also used facial gesture by smiling and point 
toward her students who crowded with their friends. So the student and the learning 
process can be quite worked. 
 
The next step of teaching learning process based on curriculum 2013 is the core 
activity. There are observing, questioning, associating, experimenting, and 
communicating. In the observing, the teacher asked to her students to out of the class 
and find out the place in the school that can describing in Descriptive text. Some 
students come to Library, Staff Office, Teacher’s Office, Music Room, etc. The teacher 
gave time for them as 5 minutes. The teacher also followed some students who 
observed at the Library. Then she asked the question “Perpustakaan bahasa Inggrisnya 
apa? What is Perpustakaan in English?” The students answered “Library..” But there 
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is still one of the student who did not attention the teacher’s question yet. So, the teacher 
asked him to repeat what his friends’ answer. The teacher asked “Coba yang 
dibelakang, Perpustakaan apa in English coba ulangi?” After that the student answered 
by saying “Library mom..” 
 
After the students finished their observation, they come back to the classroom. 
Then, the teacher started the Questioning activity. The teacher asked to the students 
where are the places they have observed. Some students answered Library, Staff office, 
the school park, the music room, etc. After that, the teacher asked to one of the students 
of the class about what the student has observed. The student said he observed the 
Library. Then the teacher gave the question, “Apa saja yang bisa kamu amati disana ? 
What are you observed in the library?” The student said “Chair, book, table, 
Television..” Therefore the teacher found about the student’s awkwardness on the word 
“Television”.  The  teacher  gave  Hinting  to  the  student  by saying  “Are  you  sure 
Television?” The student agreed the teacher’s question. 
 
The teacher also asked to the other student who observed at the different place. 
Then the teacher designated to one of the student who observed in the park of school. 
After that the teacher gave the question “Apa yang bisa kamu deskripsikan di taman 
sekolah?” Then the student answered “Ada Kolamnya bu..”. The teacher try to make 
the student know the meaning of “Kolam ikan” in English. “What is the Kolam Ikan in 
English hayoo..?” The student answered “Swimming pool, eh pool..” But the teacher 
corrected the student’s wrong by saying “Swimming pool? Are you sure? Coba cari di 
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kamus dulu”. Furthermore, the teacher asked to her student to find out the meaning of 
that in dictionary. But the student did not get the meaning in the dictionary. Then the 
teacher said by emphasizing the word “Fish pond, jadi itu ya arti dari kolam ikan adalah 
Fish pond”. The teacher gave the questions again what the student can found at the park 
except Fishpond. Then the student answered by saying “grass, plants, flower, bench..” 
Furthermore, the teacher gave the statement to the students by giving praise “Ok good, 
nice…” This statement can make the student get more motivation. 
 
After the Questioning, the next step is Associating. In this step, the students try 
to discuss with their peers about the material. In this class, the teacher asked to the 
students  to  associate and try to  understand  with  their peers by discussion  about 
Descriptive text. The teacher asked to the students to open all of the source of learning, 
such as Dictionary, book, etc. Then the teacher gave 10 minutes for that. After this 
activity has done, the teacher gave questions to catch the student’s material 
understanding. First, the students gave question “What the generic structure of 
Descriptive text?” Then the teacher asked one of the students in the class to answer 
that. The student answered by saying “Description, mmmmm,..” The student’s 
answered did not completely yet, so the teacher corrected by emphasizing the word 
“Identification..” Furthermore the teacher asked to the other student about the language 
feature of Descriptive text, then the student answered “Simple Present tense, use 
noun..” The teacher gave praising to her student “Ok good, pinter, yang lain ada yang 
bisa menambahi?” The teacher try to make the other students thinking about the other 
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language feature of Descriptive text. The student answered by saying “menggunakan 
adjective mom..” The teacher gave statement again by giving praise “Ya betul, good…” 
 
The student is not only need about discussion with their peers, but also they 
have to increase their understanding in the material by doing Experimenting. The 
teacher asked to all of the students in the class to make Descriptive text. They can open 
the dictionary or another source of learning. During this activity, the teacher checked 
the student’s work by walking around the class. If there is a wrong, the teacher directly 
corrected it. 
 
Finally, the last step in the core activity is Communicating. The teacher asked 
to the each students to go in front of the class. This activity used to tell the student’s 
work. In this activity, the teacher can give evaluation and check the student’s work. 
The teacher indicated one of the student to came in front of the class. After the student 
read her work, the teacher corrected it by reading the student’s work. The student read 
her sentence “My house is close the farm..” the teacher corrected by giving Hinting 
“Apa benar close? Rumah saya dekat dengan sawah, berarti apakah benar close?” Then 
the teacher gave the response by answering “No mom, near..” After the student found 
the true answer, the teacher gave explanation that if the word “close” can used to spell 
“Close Friend”, so the student has to write “My house is near the farm..” The teacher 
also corrected the other student’s work. The teacher used Echoing by emphasizing the 
word “It has..” The teacher gave the explanation that if the student want to read “My 
house has four bedroom, etc…” The student has to read in the word “It has, not it is”. 
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The other step is closing. After do all of the activity such as Opening and Core 
activity, the last activity in teaching learning process based on curriculum 2013 is 
closing. In the closing, the activity divided into 4 part. The first is conclusion. The 
teacher guide the students to conclude of the material. The teacher questioning again 
to the students about the material of Descriptive text. The teacher explained again about 
the purpose, the function, how to arrange the text, etc. Then, the teacher also asked to 
the students about where is the part of Descriptive text that still confused. The students 
gave the response by agreeing the teacher’s said. The teacher asked again to one of the 
student of this class to explain about the explanation of Descriptive text. But, the 
student still confused to arrange the good sentence. So, the teacher asked him to 
repeating what the teacher’ said. 
 
The teacher also give the motivation to the students. This made the students get 
more of energy to through the teaching learning process in another lesson till the end. 
The teacher gave the homework to the students. The homework is the Descriptive text 
of the students’ house. So, this was continuing in experimenting activity that did not 
finish yet. The next experimenting continued in the next meeting. Finally, the greeting 
ended the interaction between teacher and student in the class. 
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Table 4.3: Teacher’s feedback in the step of teaching learning process based on 
Curriculum 2013 (Subject 2) 
 
 
 
No. The Step of Teaching 
Learning Process 
Teachers Feedback 
Expression Hinting Echoing Reformulation Repeating Statement 
& 
Question 
1. Opening Greeting       
Apperception      v 
Introducing the 
material 
    v  
The start of 
motivation 
      
2. The 
core 
activity 
Observing       
Questioning   v   v 
Associating   v   v 
Experimenting       
Communicating  v    v 
3. Closing Conclusion      v 
The last 
motivation 
      
Homework       
Greeting       
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The teaching learning process from Teacher 2 also found a lot of feedback. The 
learning process start from greeting and prayer. The teacher asked to her student to in 
front of the class for leading a song of Indonesia Raya and mars PPK. Then, all of the 
students sung it. After that the leader of the class leaded to pray and greeting to the 
teacher. There is no feedback here. 
 
After that, the next step in the opening of learning is Apperception. Teacher 2 
explain the material by telling to her students the example of descriptive text in the 
daily lives. The teacher tried to give the clue for the student by explaining where the 
place that can be described around them. Such as house, hospital, school, etc. Then, the 
teacher tried to start the student’s answer by giving question “We can described the 
hospital, what the characteristic yang bisa kita temui di rumah sakit? Apa saja yang 
bisa dideskripsikan?” The teacher asked to one of the student of the class. The student 
answered “Mmmm ruang ICU, tempat parkir mom..?” After that the teacher gave 
praising and completed the student’s answered by saying “Ya good betul itu juga boleh, 
yang lebih lengkap, maybe you can find patient, doctor, etc, gitu ya..” 
 
The next step continuing in Introducing the material. The teacher explained 
how to arrange Descriptive text. She explained about the structure of the text and what 
the language features of that. She also explained the purpose of Descriptive text. Then 
the teacher asked to all of the students in the class to repeat what she has said. She read 
about the explanation of Descriptive text. Furthermore, the teacher asked to the one 
student to repeat it again. The student read “ 
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After Introducing the material, the learning process went to Core Activity. The 
first is Observing. Before the teacher asked to the student observed the objects of the 
study, the teacher gave the motivation to her students. The teacher said “Practice make 
us right, repetitions make us perfect. Oke sekarang kalian amati masing- masing teman 
kalian dan coba berpikir apa yang bisa kalian deskripsikan dari teman kalian” The 
motivation is useful to the learning process. Because it make the students get more 
energy to study till the end of the teaching and learning process. After gave the 
motivation, the teacher asked to their students to observed their peers. 
 
The second of core activity is Questioning. The teacher tried to make her 
students give question to her. The first question is “Can you describe your friend? What 
can you discuss about your friend?” Then the teacher indicated the one of the students 
to answer it. After that the student answered “Tingginya bu, berat badan..” Then the 
teacher said “All right, bagus, but what is tinggi badan and berat badan in English? Ayo 
coba check your dictionary” Furthermore, the student checked his dictionary and found 
the words. “Height tinggi, weight berat,..” The teacher gave praising to her student by 
saying “Ok good, bagus ya jadi tinggi itu Height, and berat itu Weight”. 
 
The next core activity is Associating. The teacher asked to all of the students in 
the class to discuss with their peers about how to arrange Descriptive text. They were 
discussing the structure of the text, the function, the purpose, and the topic of that. The 
students can open the dictionary or book that related with the material. After the 
students finished their discussion, the teacher gave the question to strength the students’ 
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understanding. The teacher asked to one of the students about what the structure of 
Descriptive text is. The students said “Identificatio, Description,…” Then the teacher 
corrected the answer by saying “Nice, good, betul ya, tapi biasanya di akhir paragraph 
juga ada yang disebut Conclusion, this is optional”. The teacher explained that in the 
Descriptive text there are Conclusion to completed the structure, but this is optional. It 
means that the students can used it or not. 
 
Furthermore, the next activity is Experimenting. The teacher asked to the 
students to practice about the material by arranging the Descriptive text. The teacher 
gave the themes as Hospital, House, School, and Pet. Then the students started to do 
that. The teacher checked the students work by walking around the class. If there is 
wrong with the students’ work, the teacher directly corrected it. 
 
After the students practiced by making Descriptive text, the teacher asked to 
each students to go in front of the class to present their works. This activity included in 
Communicating. The teacher indicated one student to presented his work in front of 
the class. He presented Descriptive text with the theme “My Pet”. The teacher used 
Hinting to corrected the student’s wrong, when the student read the sentence “My cat 
has white skin”, then the teacher corrected to “Skin? Skin itu kulit, kalau kucing kan 
bulu, so what the meaning of bulu in English?” The teacher asked to him to find out 
the meaning of that in the dictionary. Then the student said “Fur mom..”  After that, 
the teacher gave praising for him. The teacher also gave the Statement & Question to 
her student. The teacher gave question to the student about the differences between 
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“Desk” and “Table”. The student answered that the desk is has a drawer, but table is 
not has a drawer. Then, the teacher strongest the student’s answered by explaining that 
“Desk” in Indonesian is “Meja Kerja”, but “Table” is “Meja biasa”. 
 
The last activity in teaching learning process based on Curriculum 2013 is 
Closing. Closing divided into Conclusion, The last motivation, Homework, and 
greeting. The teacher 2 concluded the material today with her students. She reminded 
the students again. The teacher also gave the question to make her students more 
understand again, such as by saying “Okey students, today we have finished our 
material, kita hari ini mempelajari tentang apa?” The teacher gave a question what the 
material has studied. Then, the students answered “Descriptive text”. The teacher asked 
to the one of the student in the class about the purpose of Descriptive text, “Yok kamu 
coba, what is the purpose of Descriptive text?” The student answered “to describe, 
mendeskripsikan benda bu…” After that the teacher completed the student’s answered 
“Ya bagus, to describe about the place, thing, person, etc, ya,” 
 
The teacher also gave the motivation to the students in the class to make the 
students have energy to continue their study in the school. The teacher said “Baik, I 
think that’s all, and tetap semangat buat anak- anak, kalian amazing today, give 
applause..!” The teacher said to the students to raise their spirit and giving applause to 
themselves. The teacher also asked to the students to do the homework. The homework 
is the students’ work in experimenting activity and this activity continued in the next 
meeting. Finally the teaching learning process ended by greeting. 
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B.  Discussion 
 
In this part, the researcher presents the discussion of this research. In order to 
relating between theories and the data finding. This research is find out about the kinds 
of teachers’ feedback strategy during oral works on Teacher-Learner Interaction and 
the implementing of teachers’ feedback based on step of teaching learning in 
Curriculum 2013. Teacher- learner Interaction is one ways of organizing classroom 
interaction. Dagarin (2004:129) states when the teacher refers to the whole class, but 
expects only one student or a group of students to answer it be called as Teacher-learner 
Interaction. It used for evaluation of individual students. 
Based on the theory of Teacher-Learner Interaction, so the researcher only 
focus the teachers’ feedback strategy during oral works on Teacher-Learner 
Interaction. To find out the kinds of teachers’ feedback during oral works, the 
researcher used the theory of Harmer in his book “The Practice of English Language 
Teaching”. The kinds of teachers’ feedback during oral works are: Expression, Hinting, 
Echoing, Repeating, Reformulation, Statement and Question (Harmer, 2001:106). The 
discussion of these feedbacks as follows: 
 
 
 
a    Expression 
 
When the teacher know the class is well, a simple facial expression or a gesture 
(for example a wobbling hand), may be enough to indicate that something does not 
quite work. This needs to be done with care as the wrong expression or gesture can, in 
some circumstances, appear to be mocking or cruel. 
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The Subject 1 and 2 used this strategy to make the students of both class was 
quieted and focused in their work. The Subject 1 always said “Mmm? It’s right?” when 
she ask with her student on Teacher-Learner Interaction if the work is not quite good. 
Subject 1 also used her gesture to her student by see the student’s eyes and smiling. On 
the other hand, Subject 2 always give her mother thumb to her student who do the 
correct answer with the question in the task. The both of the Subjects said that this 
activity is good for the student’s motivation. However, it is not give effect to the 
student’s language learning. 
Expression is used in the step of teaching based on curriculum 2013 by Subject 
 
1 in Greeting, Introducing the material, and the start of motivation. Subject 1 gave 
students the code by smiling or designating every students in the class. On the other 
hand, Subject 2 did not gave Expression to their students during the step of teaching. 
 
 
 
 
 
 
 
 
 
 
 
b   Hinting 
 
Hinting is depends upon the students and the teacher sharing metalanguage 
(linguistic terms) which, when whispered to students, will help them to correct 
themselves. 
The both of Subjects used this activity by giving quick answer to the student’s 
 
wrong utterance. The students can correct their wrong pronunciation by quick answer 
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from the Subjects. In the other benefit of this strategy, this activity also can manage the 
time. Because it is not consuming more time to make the students understood. 
In the implementation of the step of teaching based on curriculum 2013, the 
both Subjects used Hinting. Subject 1 used Hinting in the activities of Apperception, 
Questioning, and Communicating. Then, Subject 2 used Hinting only in the activity of 
Communicating. So, Subject 2 used Hinting rarely than Subject 1. 
 
 
 
c     Echoing 
 
This can be a precise way of pinpointing an error. The teacher repeat what the 
student has said emphasizing the part of the utterance that was wrong. 
The both of Subjects used this activity by emphasizing the part of student’s 
error utterance. Echoing made the student of the both Subjects understood by 
themselves where their wrong. After that the students can realized and try to make the 
better. 
The both Subjects, used Echoing in the different activities. The Subject 1 used 
this feedback in the activities of Questioning, Associating, and Communicating. Then, 
Subject 2 used Echoing only in the activities of Questioning and Associating. 
 
 
 
d    Repeating 
 
The teacher can asks to the students to repeat what they have said, perhaps by 
saying Again? which coupled with intonation and expression, will indicate that 
something is not clear. 
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The both Subjects did this activity to their students. This activity is make the 
students from the both Subjects can more understand with their material. So, when the 
student feel unless in believing the material, they can repeat their work to check again. 
This feedback did by the both Subjects in the step of teaching activities. Subject 
 
1 used this feedback in Introducing the material, observing, and conclusion. Then, 
Subject 2 only used this feedback in Introducing the material. 
 
 
 
e    Reformulation 
 
An underrated correction technique is for the teacher to repeat what the student 
has said correctly, reformulating the sentence, but without making a big issue of it. 
The both Subjects did this activity were by lost the part of sentence. They are 
only correct in the wrong pronunciation or grammatical function. They did not continue 
the after or previous the sentence. This way make the students are from the both 
Subjects know their wrong directly. They are just focus in the part of wrong. 
In the implementation of step of teaching, the both Subjects did not used 
 
Reformulation during the teaching and learning process. 
 
 
 
 
f    Statement and Question 
 
The teacher can simply said, “That’s not quite right, or Do people think that’s 
correct?” to indicate that something has not quite worked. 
Sometimes the either Subjects give the statements are like praising or warning 
 
to their students’ wrong utterance. The praising is will make students get the motivation 
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to do better in their work. The warning is will make the students more carefully to do 
their work for next time. 
The both Subjects did this feedback in their class, but this can be found the 
significances. The Subject 1 used this feedback only in the activities of Questioning 
and Associating. But, the Subject 2 used this feedback in the activities of Apperception, 
Questioning, Associating, Communicating, and Conclusion. So, the Subject 2 more 
often used the Statement and Question than Subject 1. 
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CHAPTER V CONCLUSION AND 
SUGGESTION 
After the researcher got the results of the analysis, the researcher made the 
conclusion and suggestion of the research. The researcher can answer the question as 
follows: 
 
A.  Conclusion 
 
The last chapter of the research deals with conclusion. The formulation of the 
problem of this research as stated in chapter I, is what the kinds of teachers’ feedback 
strategy during oral works on teacher-learner interaction, and the implementation the 
kinds of teachers’ feedback based on teaching learning process in Curriculum 2013. 
This research used case study design. From the result of this research, it can concluded 
that the teachers from the seventh grade of SMP N 3 Purworejo did some feedback’s 
strategy to their students. There are: Expression, Hinting, Echoing, Repeating, 
Reformulation, and Statement & Question. The researcher noted that the both of 
English teachers used each feedback as: Expression (6), Hinting (3), Echoing (4), 
Reformulation (4), Repeating (3), Statement and Question (9). The researcher 
concluded that the dominant of teachers’ feedback strategy is Statement and Question. 
 
The teachers’ feedback also implemented by the both teachers in the class based 
on the step of teaching learning process in Curriculum 2013. The step of learning 
started  from  Opening.  In  the  Opening  divided  into  4  step.  There  are  Greeting, 
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Apperception, Introducing the material, and the start of motivation. In this activity, 
both of the teachers did some feedback, such as Statement & Question, Expression, 
Repeating, Hinting, and Echoing. There is no found about Reformulation here. The 
dominant type of feedback is Statement & Question. All of the feedback is effective to 
the students, because by this feedback the teaching and learning process can running 
well. There is no hesitation to make the student understood the material. 
 
 
 
 
B.  Implication 
 
In this research, the researcher can shows that the teachers’ feedback during 
oral works and during the activities of curriculum 2013 can give good achievement in 
the English learning process. The teacher’s feedback is recommendable to give in the 
language learning especially English for students at the seventh grade of SMP N 3 
Purworejo in the academic year 2017 / 2018. The students can know where their parts 
were wrong by giving the feedback,  such as  in their Pronunciation,  Grammatial 
function, and also their motivation to study English. The conclusion has some 
implication as follow: 
1. Teacher’s feedback can be implemented to the students of junior high school 
 
especially for the seventh grade students in SMP N 3 Purworejo. 
 
2. Teacher’s feedback makes the students know their ability in mastery English such 
as Vocabulary, Pronunciation, and Grammatical function. 
88  
 
 
 
 
 
 
3. Teacher’s feedback makes the students have motivation to encourage their ability in 
 
learning English. 
 
 
 
 
 
C.  Suggestion 
 
From  the explanation  above,  the researcher had  some suggestion  to  the teacher, 
students, and other researcher as follows: 
1.    English Teacher 
 
The teachers’ feedback strategy during oral works and on teacher-learner 
interaction is more effective than teaching the material without feedback. 
Therefore, it suggested that the English teachers should use some strategy of 
feedback during oral works on every teacher-learner interaction. It help them to 
reduce the mistake in every students’ oral works. It also had effects on students’ 
motivation. 
2.    Students 
 
Students  have to  develop  their understood  of the material  during the 
teaching-learning process. Students have to confident to answer in every question. 
They must attention the teachers to make the teaching-learning process to make a 
conducive climate in the class. Students have to study hard at the school or home. 
3.    To other researcher 
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This study focused on the kinds of teachers’ feedback strategy and the 
effects of it. It is possible for other researcher to do an experiment on the same 
field in focusing on teachers’ feedback. 
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SCRIPT SUBJECT 1 
 
Teacher: Assalamu’alaikum wr wb.. 
Students: Wa’alaikummussalam wr.wb 
Teacher: Yok dipimpin doa 
Student: Let’s pray together 
 
Students: In the name of God, the Beneficent and the Merciful praise due to Allah 
who has the power of the world. Allah, the generous one, open our heart. May we get 
your knowledge by the guidance of our teachers. Allah the Beneficent and the 
Merciful. Give us your love, take us with devotion and give us healthy. Allah, the 
wise, please grant our praying and wish. Amien. Good morning mom.. 
 
Teacher: Good morning, how are you today? 
Students: I am fine, and you? 
Teacher: I am fine too thanks. Okey, sekarang giliran siapa untuk menyanyikan lagu 
 
Indonesia raya di depan? 
Student: Saya bu.. 
Teacher: Ya kamu maju memimpin 
Students: (singing Indonesia raya) 
Teacher: Kemudian dilanjut mars PPK ya 
Students: (singing mars PPK) 
Teacher: Baik sekarang kita membahas tentang our assignment yesterday ya, untuk 
sekalian sebagai persiapan Ulangan Kenaikan Kelas. 
 
Teacher: Okey number 1 dimulai dari kanan  ya.. yok dibaca. Oh percakapan ya, 
berarti dibaca dua orang, jadi 
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Student 1: (see the picture on the sheet) What does your mother do ? 
 
Student 2: She is a Hairdresser , D bu.. 
 
Teacher: Ok, D Hairdresser betul ya ? Selanjutnya dibaca sampingnya, conversation 
lagi ya.. berarti kamu Syauqi yang baca dengan Yuli saja, Yok 
 
Student 1: What does your elder brother do ? 
 
Student 2: She is a pediatrician she especially examines sick children. Jawabannya C 
 
bu 
 
Jadi jawabannya C, ya oke, selanjutnya langsung sampingnya 
 
Student 1: What does your elder brother do ? 
Student 2: He a taller (laki-laki) 
Teacher: He is a teller 
 
Student 2: He is a teller 
Student 1: Where does he work? 
Student 2: At a bank ,A 
 
Teacher: Ya, next sampingnya lagi.. 
 
Student 1: Who is the man talking with your mother? 
Student 2: Oh he is Uncle Anwar. He just came today. 
Student 1: I see. May I know what he does? 
Student 2: He is a dentist and he works at a big dental clinic in Bandung. 
Student 1: Wow, great ! He must be a famous dentist. 
Student 2: I guess so. One thing for sure, he has a very good reputation. I never hear 
about complaints from his patients. 
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Student 1: Well, when I notice how he is talking with your mother, I think he is 
friendly and humorous. 
 
Student 2: He is. 
 
Student 1: Where does the dialogue tak plis ? (cewek) 
 
Teacher: ….take place 
 
Student 1: take place.. A, at Novel’s house. 
 
Teacher: Okey next.. 
 
Student : What are the speakers talking about? C, Noval’s uncle. 
Teacher: Ya C, Noval’s uncle. Next.. 
Student: What is Mr. Anwar like? D. He is friendly 
 
Teacher: Friendly, D ya jawabannya, next.. 
 
Student: From the dialogue, it can be concluded that… A, Noval knauw the man very 
well. (perempuan) 
 
Teacher: Noval knows the man very well. 
Student: Noval knows the man very well. 
Teacher: Apa itu conclude ? Conclude itu menyimpulkan.. Okey berarti jawabannya 
 
A ya, selanjutnya.. 
 
 
Student 1: Lisa, let’s jog tomorrow morning. 
Student 2: What time ? 
Student 1: At 6 a.m. 
 
Student 2: O.K. Do you jog every weekend? 
 
Student 1: Not only every weekends. I usually jog three times a week. 
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Student 2: That’s why you always look very fit. 
 
Student 1: Thank you. O.K., I’ll be at your house at 6 a.m. tomorrow. See you. 
Student 2: See you, Edo. 
Teacher: Okey read the question, salsa udah baca pertanyaan belum ? Yok dibaca 
 
 
Student 1: What activity does Edo like to do ? B, Jogging 
Teacher: Jogging ya, Jog itu dari kata Jogging. Next number, 
Student: How mani times 
Teacher: How many times? 
 
Student: How many times does Edo do the activity in a month ? 
 
Teacher: Yak, berapa kali Edo melakukan kegiatan tersebut selama in a month? Satu 
bulan? Ayo lihat teksnya. Itu joggingnya 3 kali seminggu, berarti kalau satu hulan, 
3x4 jadi 12. Jawabannya C, twelve times. Number Tenth. 
Student: What can we conclude from the dialogue? 
Teacher: Yak, Lisa sering jogging dengan keluarganya tidak? Ayo lihat. Tidak ya, 
Gladis jawabannya kamu apa? 
 
Student: C 
 
Teacher: C, Coba kita lihat. Edo will fetch Lisa from her home. Edo menghampiri 
 
Lisa menuju rumahnya? Iya ? 
Student: Iya 
Teacher: Okey kemudian C. Edo selalu tampak gloomy, gloomy itu apa ? 
Students: Sedih 
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Teacher: Oke jadi yang betul B ya. Back to number one , kembali ke nomer satu. Eh 
 
Aditya belum ya ? I’m sorry Aditya, number one Aditya I’m sorry. 
Student: How does Lisa respond to Edo’s invitation? A. Accepts it. 
Teacher: Apa itu Accepts ? 
Students: Menerima…. 
 
Teacher: Yak menerima. Misalnya ya kalian di internet mendownload lagu atau 
 
mendownload apa, dan ada kata “accepts”, sering ya menjumpai seperti itu? 
Students: Sering…. 
Teacher: Okey Next number 12, ada percakapan Silvy and Dewa. Aditya dadi Silvy. 
Terus Putri dadi Dewa. Yok.. 
 
Student 1: Listen! Do you hear insects? 
 
Student 2: Yes. I heard many insects….. 
 
Teacher: Yok, coba kalau serangga itu apa? Hissing, neighing, croaking, apa 
buzzing? 
 
Student 2: Croaking bu.. 
 
 
Teacher: Kok croaking, coba cari di kamus croaking itu apa.. 
 
Teacher: Coba yang lainnya, baris sini mencari croaking, baris sini neighing, yang 
sini hissing, dan baris yang sana buzzing. 
 
Student: Neighing.. 
 
 
Teacher: Yang apa? Neighing? Yak Neighing itu meringkik, Kuda berarti. Terus.. 
Hissing? 
 
Student: Berdesis 
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Teacher: Berdesis berarti ular. Terus croaking? 
Student: Bersuara, 
Teacher: Lha iya semua bersuara, suara apa? 
Students: Manuk, manusia, suket teki… 
Teacher: Suara aja, terus sana Buzzing apa? 
Students: Berdengung… 
Teacher: Yak nomer 12 D, Buzzing ya.. Nomer 13, 
Teacher: Bella and Dara, Bellanya setelah Putri siapa ? 
Students: Arsana 
Teacher: Arsana apa Alvin, kok Arsana tunjuk jari? 
 
 
Student 1: Do you bring a knife? We need it to….. these vegetables. 
 
Student 2: Sure. 
 
Teacher: Do you bring a knife ? apa itu knife? 
Students: Pisau 
Teacher: Wee need it to cut the vegetables. Kalau pisau itu untuk memotong. 
Jawabannya C ya 
 
Teacher: Number fourteen until sixteen, coba setelah Ahsana siapa? 
Students: Alvin 
Teacher: Yok Alvin, jadi Ita, Alinya setelah Alvin siapa? 
Student: Rika 
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Teacher: Atau dibalik ya, Alvinnya jadi Ali, Rikanya jadi Ita. Udah nanti sekalian 
diisi. Nanti nomer 14 yang ngisi Rika, nomer 15 Rika, 16 Alvin. 
 
Student 1: Whot dos (laki-laki) 
Teacher: What does… 
Student 1: What does your sister do, Ita? 
 
Student 2: She is a policewoman (perempuan) 
 
Teacher: She is a policewoman. Betul gak policewoman? Okey nomer 14 C. next.. 
Student 1: That’s cool! What is her task? (laki-laki) 
Teacher: Apa, coba ulangi lagi? Repeat again! 
 
Student 1: That’s cool! What is her task? 
Student 2: She regulates traffic on roads. 
Teacher: Yak 15 A, next.. 
Student 1: When does she usually work? 
Student 2: She usually works in the morning 
Teacher: Yak 16 Does D. When does she usually work? She usually works in the 
morning, next Alvin 
 
Student 1: I can imagine what she is like, wearing her uniform and hat. 
Student 2: You forgot one thing. She alsau carries a whisel (perempuan) 
Teacher: She also carries a whistle 
Student 2: She also carries a whistle 
 
Teacher: Okey next, nis dibaca the correct arrangement, ayo dibaca 
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Student: The correct arrangement (perempuan) 
Teacher: coba ulangi, the correct arrangement.. 
Student: The correct arrangement 
Teacher: A, Ariana- usually- takes- a bus- to- school, betul ya? 
 
 
Student: Betul bu (perempuan) 
 
Teacher: Oke very good, jadi nomer 17 jawabannya A ya, next number 18 
Student: What is the the correct arrangement of the words? C (perempuan). 
Teacher: Oke coba kita lihat jawabannya punya Anggi betul tidak itu 
 
sampingnya, We- keep- gold fish- and- a small turtle- in- a pond. 
Student: betul bu 
Teacher: Yak betul ya, very good 
 
Oke, selanjutnya nomer 19 ya 
 
Student: The correct arrangement of the words is…. D. 
 
Teacher: D coba lihat D. What does your father do, Andi ?- He is a car repairman- 
Where does he work?- He works at his own workshop- Really?- Yeah, he opened the 
workshop three years ago- I’ll recommend my father repair his car at your father’s 
workshop- Thank you. Okey, gitu ya D. Next number twenty. Ayok siapa yang keras, 
baca soalnya 
 
Student: What is the correct arrangement of the following sentences? B. 
 
 
Teacher: Oke coba lihat kalau jawabannya B. betul gak B? yang lainnya ? Oke Betul 
ya. Okey, I think enough. Kemudian untuk nilainya dihitung salah dan betulnya 
berapa nanti Ibu panggil satu persatu kalian menyebutkan nilainya. Soalnya ada 20 
berarti betulnya dikalikan 5 ya.. 
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SCRIPT SUBJECT 2 
 
Teacher: Good morning class 
Students: Good morning mom.. 
Teacher: How are you today? 
Students: I am fine, and you? 
Teacher: I am fine too thank you. Oh ya, hari ini kita ulangan harian ya, sekalian 
ulangan ini digunakan  untuk mempersiapkan Ulangan Kenaikan Kelas minggu 
depan. 
 
Students: Iya bu.. 
 
Teacher: Oke ini kertasnya di bagi satu- satu. Selama ulangan tidak boleh berdiskusi 
dengan sampingnya. Kalian boleh membuka kamus. Semuanya bawa kamus kan? 
 
Students: Bawa bu… 
 
Teacher: Okey, sekarang kita mulai ulangannya 
 
Students: (mengerjakan ulangan) 
 
Teacher: Okey jika sudah dibawa kedepan kemudian dibagikan secara acak. Kalau 
sudah langsung kita bahas nomer satu. Yang mana yang match yang cocok ,Number 
1 is kamu harus membenarkan mana jawaban yang benar sesuai dengan kata kerja 
disitu. Kalau pilihannya seperti itu jawabannya apa ? 
 
Students: E 
 
Teacher: Okey He treats sick people. Jawabannya yang E. Coba mas , Treats mean 
apa coba tadi? treats mean? Kamu tadi sudah mencari di kamus apa tadi? 
 
Student: Merawat orang sakit. (laki-laki) 
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Teacher: Ya betul.  Nah kalau menyembuhkan apa? Menyembuhkan sendiri itu apa? 
What is menyembuhkan in English? Cure ya, Cure mean menyembuhkan. Jadi jika 
ada deskripsi yang lain a doctor is who cures a person. Gitu juga bisa. Next a barber 
ya, apa itu barber dalam Bahasa Indonesia mas? What is Barber in Bahasa Indonesia? 
 
Student: Tukang cukur, tukang potong rambut bu (laki-laki) 
 
Teacher: Ya very nice tukang cukur ya. Kalau tukang cukur yang kamu pilih yang 
mana? 
 
Students: C 
 
 
Teacher: Yak C, Cut artinya memotong. Cut memotong rambut seseorang. Number 3 
a teacher. H ya, He teaches the students. Teacher teach teaches. Next number 4 a 
farmer 
 
Students: B 
 
Teacher: Ya, He plants and grows rice in the ricefield. Next is number 5,a baker. 
Coba mbak kamu dibaca 
 
Student: a baker, He bake cek amd kukais (perempuan) 
 
 
Teacher: He bakes cake and cookies. Jika didepan kata kerja ada subjek 
“he,she,it,atau subjek tunggal”, maka kamu harus meletakkan huruf “s” 
dibelakangnya kata kerja. Do you understand? 
 
Student: Yes mom. 
 
Teacher: Yak A baker itu tukang roti. Kalau pembuat roti? Kamu bisa lihat pada kata 
kerjanya. Bakes itu artinya memanggang ya atau membakar, bake. Next number 6, a 
waiter 
 
Students: f mom 
 
Teacher: Serves? Yak coba dibaca mbak itu yang f 
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Student: He serve the customer in restaurant (perempuan). 
Teacher: He serves the customer in restaurant. 
Student: He serves the customer in restaurant. 
 
Teacher: Nah kamu harus membiasakan mengucapkan kata dalam Bahasa inggris 
yang benar ya. Karena kalau kalian nanti salah sedikit saja nanti artinya sudah rancu, 
okey 
 
Students: Oke 
 
Teacher: Nah itu customer itu artinya pembeli ya, serves itu melayani. Number 7 a 
policeman. Yang belum dua, yaitu regulates dan catches fish. Yang mana yang benar? 
 
Students: D 
 
 
Teacher: Yak, He regulates the traffic on the road. Regulates artinya mengantur, the 
traffic artinya lalu lintas, the road artinya jalan raya. Sedangkan yang tidak dipilih 
catches artinya menangkap, catches fish menangkap ikan, sea itu laut dan river itu 
sungai ya, okey next number 8, nomer 8, item nya adalah A clock. 
 
Students: D, To see the time. 
 
Teacher: Ya D to see the time. Next number 9, what is a towel. Towel means 
gandum. To dry our bodies after a bath. Mengeringkan tubuh kita sesudah mandi. 
Salah rapopo, mau kon bukak kamus ra bukak mesti. Yok coba kamu mbak, number 
10 itemnya itu A computer, apa jawabannya? 
Student: To type our assingmen 
Teacher: …assignment atau berarti tugas ya 
 
Student: Iya mom..tugas, to type our assignment. 
 
Teacher: To type artinya mengetik, next number 11 An bicycle, apa itu jawabannya? 
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Students: To ride on. 
 
Teacher: Yang betul dikoreksi kalo salah ya disalahkan. Terus a broom? A broom itu 
apa? 
 
Students: Sapu 
 
Teacher: To? 
 
Students: to sweep the floor 
 
Teacher: ya to sweep the floor, and then newspaper, to? 
Students: To get daily information 
Teacher: To get daily information, and then an umbrella, to? 
Students: To protect us from the rain 
Teacher: A chair? 
Students: To sit on 
Teacher: Yak, 1-15 kalau ada yang salah dituliskan disebelah kiri salahnya berapa, 
oke sudah ? Selanjutnya dibaca coba mbak 
 
Student: My nem Andar. I laif at Jl. Benting No.20 Sukabumi. (perempuan) 
Teacher: My name is Andar. I live at Jl. Benting No.20 Sukabumi. 
 
Student: My name is Andar. I live at Jl. Benting No.20 Sukabumi. 
 
 
Teacher: Okey, then I have a big house. It’s painted blue. There are two lamps, a 
sofa, and a carpet in the ? (sambil menunjuk salah satu anak) 
 
Student: Living room (laki-laki) 
 
Teacher: Yak betul. 
 
Teacher: There are blanket, pillow, and bolster in the ? 
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Students: Bedroom. 
 
Teacher: Ya, Sekarang coba mas baca 
 
Student: We have breakfas every morning in the garden (laki-laki) 
Teacher: We have breakfast every morning in the Dining room. 
Student: We have breakfast every morning in the Dining room. 
Teacher: My mother is very kind. She always makes delicious food for me. My 
mother cooks in the ? 
 
Students: Kitchen 
 
 
Teacher: Kitchen. My father is policeman. He drives his car to his office everyday 
and my father puts his car in the? 
 
Students: Garage 
 
Teacher: Garage. We love my house very much. Sebelah kiri tulis lagi betulnya 
berapa salahnya berapa. Untuk nomer 21-25 nanti saya saja yang koreksi, ini kalau 
benar skornya 2 kalau salah skornya 1. Kamu cukup tahu jawabannya saja. Yok 
nomer 21, What does Mrs. Julie do? Coba kamu jawab 
 
Student: Mrs Julie is my aunt. She is an English teacher at SMP N Sukabumi 
 
(perempuan). 
 
 
Teacher: Coba yang keras, biar teman-temannya bisa ikut mendengarkan. 
 
Student: Mrs. Julie is my aunt. She is an English teacher at SMP N Sukabumi. 
 
Teacher: Dah biarkan saja nanti biar Bu Maria saja yang koreksi. Selanjutnya, How 
old is she? 
 
Students: She is 35 years old. 
 
Teacher: She is 35 years old. How does her nose look l,ike? Apa jawabanmu? 
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Student: She has a pointed nose (laki-laki). 
 
Teacher: Ya boleh, ada yang menulis Her nose is pointed juga boleh. Okey, kalau 
nomer 24 itu pertanyaannya dijawab Yes atau No, Is she beautiful? 
 
Students: Yes 
 
Teacher: Yes. Ada yang nambahi She is beautiful boleh juga ya anak- anak. The last 
number is number 25. What is the colour of her skin? Kamu coba mas dijawab.. 
 
Student: She has white skin (laki-laki). 
 
Teacher: Ya boleh, kalau ada yang menuliskan Her skin is white juga boleh. Okey 
sudah selesai, sekarang coba dikumpulkan pekerjaannya. 
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ANALYSIS SCRIPT FROM SUBJECT 1 
 
1. Hinting 
Teachers’ feedback strategy on 
teacher-learner interaction 
 
S: He a taller 
 
Teacher 1: He is a teller 
 
S: How mani time? 
 
Teacher 1: How many time? 
 
 
 
 
2. Echoing 
 
Teachers’ feedback strategy on 
 
teacher-learner interaction 
 
Student: Noval knauw the man 
very well. 
Teacher 1: Noval knows the man 
very well. 
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Student: Noval knows the man 
 
very well. 
 
 
 
 
3. Reformulation 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
Student: Wot dos your sister do, Ita 
 
? 
 
Teacher 1: What does… 
 
Student: What does your sister do, 
Ita ? 
Student: Where does the dialogue 
 
tak plis? 
 
Teacher 1: ….. take place 
 
Student: take place 
Student: You forget one thing. She 
 
alsau carries a whisel. 
 
Teacher 1: …..She also carries a 
 
whistle 
 
Student:   …..She   also   carries   a 
 
whistle 
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4. Repeating 
 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
 
Student:  That’s  cool  what  is  her 
 
task? 
 
Teacher  1:   coba  ulangi,   repeat 
again! 
Student:  That’s  cool  what  is  her 
 
task? 
 
Student: The correct arrangement 
Teacher 1: coba ulangi, The correct 
arrangement… 
Student: The correct arrangement 
 
of the word is.. 
 
 
 
 
5. Statement and Question 
 
 
Teachers’   feedback  strategy  on 
 
teacher-learner interaction 
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Teacher 1: Ok, kalau serangga itu 
 
apa ? hissing, neighing, croaking, 
apa buzzing? 
Student: croaking bu.. 
 
Teacher 1:  Kok  Croaking,  coba 
cari di kamus croaking itu apa.. 
Student 1: She is a police woman 
 
Teacher 1: She is a police woman. 
 
Betul nggak policewoman? 
Teacher 1: Ariana usually takes a 
 
bus to school, betul ya ? 
 
Student: Betul bu.. 
 
Teacher    1:    Ok    very    good, 
 
jawabannya A ya.. 
Teacher    1:    Coba    kita    lihat 
 
jawabannya. Anggi betul tidak? 
Student: C bu.. 
Teacher  1:  Yak  betul  ya..  very 
good. 
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ANALYSIS SCRIPT FROM SUBJECT 2 
 
1. Hinting 
 
 
Teachers’ feedback strategy on 
 
teacher-learner interaction 
 
S: He bake cake and cookais 
Teacher 2: He bakes cake and 
cookies. Jika di depan kata kerja 
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ada subjek “he,she,it atau subjek 
tunggal”, maka kamu harus 
meletakkan huruf “s” 
dibelakangnya kata kerja. Do you 
understand? 
 
 
 
 
2. Echoing 
 
Teachers’ feedback strategy on 
 
teacher-learner interaction 
 
Student: We have breakfas every 
morning in the garden. 
Teacher 2: We have breakfast 
every morning in the Dining 
room. 
Student: We have breakfast 
every morning in the Dining 
room. 
 
Student: My nem Andar. I laif at 
 
Jl.Benting No.20 Sukabumi. 
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Teacher 2: My name is Andar. I 
 
live at Jl. Benting No.20 
 
Sukabumi 
 
Student: My name is Andar. I 
 
live at Jl. Benting No.20 
 
Sukabumi 
 
Student: He serve the customer in 
restaurant. 
Teacher 2: He serves the 
customer in restaurant. 
Student: He serves the customer 
 
in restaurant. 
 
 
 
 
 
 
 
3. Reformulation 
 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
 
Student: to type our assingmen 
Teacher   2:   …assignment   atau 
berarti tugas ya 
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Student: Iya mom.. tugas, to type 
 
our assignment 
 
 
 
 
4. Repeating 
 
 
Teachers’   feedback   strategy   on 
 
teacher-learner interaction 
 
Student: Mrs Julie is my aunt. She 
is an English teacher at SMP N 
Sukabumi 
Teacher 2: coba yang keras, biar 
teman- temannya bisa ikut 
mendengarkan.. 
Student: Mrs Julie is my aunt. She 
is  an  English  teacher  at  SMP  N 
Sukabumi. 
 
 
 
 
5. Statement and Question 
 
 
Teachers’   feedback  strategy  on 
 
teacher-learner interaction 
 
Teacher 2: treats mean? Kamu tadi 
sudah mencari di kamus apa tadi? 
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Student: Merawat orang sakit.. 
 
Teacher 2: Ya betul 
Teacher  2:  Barber  dalam  bahasa 
 
Indonesia  artinya  apa?  What  is 
Barber in Bahasa Indonesia? 
Student:   Tukang   cukur,   tukang 
potong rambut 
Teacher 2: Ya very  nice tukang 
cukur ya 
Teacher 2: There are two lamps, a 
 
sofa, and a carpet in the.. ? 
Student: Living room 
Teacher 2: Yak good betul 
Teacher 2: How does her nose look 
 
like? 
 
Student: She has a pointed nose. 
Teacher  2:  Ya  boleh,  ada  yang 
menulis Her nose is pointed juga 
boleh.. 
Teacher 2: What is the colour of 
 
her skin? 
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Student: She has white skin 
Teacher  2:  Ya  boleh,  kalau  ada 
yang menuliskan Her skin is white 
juga boleh 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 4: 
 
 
Interview’s Scripts from Subject 1 and 2 
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INTERVIEW SCRIPT FROM SUBJECT 1 
 
Participant 1: Linda Ratna Dewi, M.Pd 
 
1. Expression 
 
Peneliti: Dari video yang sudah saya transkrip ke dalam teks, saya 
menemukan beberapa feedback atau umpan balik dari Participant 1 dan 
Participant 2. Salah satunya adalah Expression. Terkadang kedua 
Participant menggunakan semacam gesture dan juga ekspresi pada 
wajah. Mengapa anda melakukan ini? 
Participant 1: Ya saya berekspresi pada wajah atau menggunakan gesture 
tangan untuk menenangkan siswa. Jadi apabila mereka tenang, maka saya 
bisa melanjutkan pelajaran. 
2. Hinting 
 
Peneliti: Pada waktu di dalam kelas anda juga melakukan Hinting, atau 
melakukan koreksi cepat pada siswa yang melakukan kesalahan. Apa 
alasan anda melakukan itu ? 
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Participant 1: Ya saya melakukannya karena saya rasa siswa akan cepat 
paham karena tidak harus menunggu siswa menyelesaikan kalimat yang 
dia baca ya.. 
3. Echoing 
 
Peneliti: lalu bagaimana dengan Echoing. Dimana anda menekan dengan 
nada yang tinggi pada kata yang salah. Apa alasan anda melakukan hal 
tersebut? 
Participant 1: Mmmm, ya terkadang kan siswa meskipun sudah dijelaskan 
suka melakukan kesalahan yang berulang. Maka dari itu saya coba juga 
meninggikan tekanan paada kata tersebut agar siswa menyadari. 
4. Reformulation 
 
Peneliti: menurut anda bagaimana dengan Reformulation? Dari yang 
saya amati di kelas, saya dapati anda melakukan ini. Jadi ketika siswa 
melakukan kesalahan, anda mengkoreksi dengan hanya mengkoreksi pada 
bagian yang salah saja dengan tidak melanjutkan kalimat setelah atau 
sebelumnya. 
Participant 1: Ya untuk apa juga kan melanjutkan kalimat itu lagi. 
Menurut saya , saya ingin siswa hanya focus pada kata yang salah saja. 
5. Repeating 
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Peneliti: Terkadang anda menyuruh kepada murid untuk mengulang 
kembali apa yang dia baca atau Repeating padahal murid tidak 
melakukan kesalahan, ini kenapa kira- kira? 
Participant 1: Iya itu karena saya pingin apa yang siswa katakana 
memang sudah benar dan tidak ada kesalahan 
6. Statement and Question 
 
Peneliti: Lalu mengenai Statement and Question, menurut anda 
bagaimana? 
Participant 1: Ya itu harus dan bagus untuk siswa, jadi dengan kita 
memberikan statement pada jawaban siswa itu membuat siswa berpikir 
ulang begitu juga dengan question akan membuat siswa mengingat 
kembali apa yang telah ia pelajari 
Peneliti: tadi anda juga memberikan statement berupa pujian kepada 
siswa juga, apakah itu perlu? 
Participant 1: Tentu itu perlu sekali, karena dengan pujian siswa kan 
otomatis dapat motivasi untuk lebih baik lagi 
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INTERVIEW SCRIPT FROM SUBJECT 2 
 
Participant 2: Maria Sri Asih, S.Pd 
 
1. Expression 
 
Participant menggunakan semacam gesture dan juga ekspresi pada 
wajah. Mengapa anda melakukan ini? 
Participat 2: kalau saya melakukan tersebut karena apabila saya sedang 
menjelaskan materi, tetapi ada yang rame sendiri jadi ya agak 
mengganggu kan, jadi saya melakukan itu. 
2. Hinting 
 
Peneliti: Pada waktu di dalam kelas anda juga melakukan Hinting, atau 
melakukan koreksi cepat pada siswa yang melakukan kesalahan, dan tadi 
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juga sempat menjelaskan dengan Bahasa Indonesia. Apa alasan anda 
melakukan itu ? 
Participant 2: Saya melakukannya karena ingin siswa mengingat materi 
dengan cepat dan bisa paham dengan Bahasa mereka sendiri begitu 
3. Echoing 
 
Peneliti: Bagaimana menurut anda tentang Echoing? Yaitu menekan pada 
nada yang tinggi di saat siswa melakukan keslahan pada apa yang dia 
ucapkan. 
Participant 2: Ya menurut saya itu penting, karena untuk menandai 
bahwa itu adalah kesalahan dia dan harus diperbaiki 
 
 
 
4. Reformulation 
 
Peneliti: Pada waktu saya amati, anda juga melakukan Reformulation, 
yaitu mengkoreksi kata yang salah tanpa melanjutkan ke kalimat sebelum 
dan juga setelahnya. 
Participant 2: saya kira itu nanti berefek juga pada siswa agar bisa 
menyadari kesalahannya dimana. Kalau saya lanjutkan kalimatnya, 
pelajaran nanti gak efektif lagi dan waktu terbuang. 
5. Repeating 
 
Peneliti: Yang saya temukan anda juga menyuruh siswa mengulang 
 
kembali juga dengan mengatakan “coba ulangi yang keras, dan 
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sebagainya…” apa yang dia baca atau Repeating, menurut anda apakah 
 
ada alasan untuk melakukan ini? 
 
Participant 2: Tentu ada ya, karena saya ingin siswa yang lain juga 
mendengar, jadi tidak hanya terpaku pada dia saja, ini juga agar siswa 
menjadi lebih paham lagi bagaimana membaca teks tersebut dengan baik 
6. Statement and Question 
 
Peneliti: Setelah saya amati anda di kelas, anda memberikan juga 
statement and question, misalnya dengan memberikan jawaban yang lain 
atau alternative jawaban pada siswa, apa alasan anda memberikan itu ? 
Participant 2: Dengan kita memberikan alternative jawaban tersebut, 
siswa menjadi tahu bagaimana cara dia itu menyelesaikan masalah tapi 
dengan beda cara 
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Appendix 5: 
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Interview’s Scripts from the students of 
 
Subject 1 and 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
INTERVIEW SCRIPT FROM THE STUDENTS OF PARTICIPANT 1 
 
1. The effects on the student’s pronunciation 
 
a. Hinting 
 
Peneliti: Adik.. kakak mau tanya sedikit, tadi kan kamu membaca soal dari 
guru, kemudian ada kata yang salah disitu dan kamu dikoreksi oleh guru, 
yaitu di kata “teller” ingat kan ? dan pada waktu itu Guru langsung 
dengan cepat membenarkan kata itu tanpa ada jeda dan kamu menirukan, 
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menurut kamu apakah membantu dengan strategy seperti itu dik ? Strategi 
itu tadi namanya Hinting. 
Murid: Ohh begitu mas, ya sangat membantu sih mas 
 
Peneliti: Membantu dalam hal apa dik? Misalnya menjadi termotivasi 
atau bagaimana gitu? 
Murid: Iya mas jadi termotivasi biar pengucapannya di lain hari jadi 
 
bisa baik lagi… dengan itu juga jadi gak nunda- nunda 
waktunya mas.. 
Student: Ahmad Syauqi Irsyad (VII A) 
 
 
 
 
b. Echoing 
 
Peneliti: Adik.. selamat siang, kakak mau bertanya mengenai 
pembelajaran di kelas tadi. Tadi kan kamu membaca kalimat dan kamu 
membuat kesalahan pada saat mengucapkan “knows”. Sehingga pada 
waktu itu guru mengkoreksi dengan menekan pada kata “knows” tersebut 
dalam pengucapan yang benar. Menurut adik, apakah adik mendapatkan 
efek dari itu ? 
Murid: Mmmm.. dapet, jadi tahu mana yang bener hehehe 
 
Peneliti: Tetapi kok tadi kelihatannya masih agak kurang tepat cara 
pengucapannya..? 
Murid: Iya mas kan gak bisa langsung nangkep maksudnya kan.. 
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Student: Anindita Mahira ( VII A ) 
 
 
c. Reformulation 
 
Peneliti: Bagaimana dek tadi bertiga kan disuruh buat baca kalimat kan, 
tadi yang kakak lihat waktu kalian salah dalam beberapa pengucapan 
seperti “What does, take place, also, whistle”. Kemudian guru kalian tadi 
memberikan feedback atau umpan balik yaitu dengan berucap pada kata 
yang pronunciationnya salah, kemudian kalian tirukan. Menurut kalian 
bagaimana apakah itu efektif dan ada efeknya? 
Murid 1: Efektif mas soalnya bisa buat kita jadi tahu mana letak 
kesalahannya 
Peneliti: lalu kalau yang lain gimana? 
Murid 2: Sama mas hehehe 
Murid 3: Sama juga mas efektif jadinya hehe.. 
 
Peneliti: Terus efek dari umpan balik tersebut apa menurut kalian? 
Murid 2: Ya banyak mas, fokusnya cuma di kata itu gak kebagi 
Murid 1: iya mas 
Student: Alvin Ferdiansyah, Dwi Yuliani, Rika Dwi Aryani ( VII A ) 
 
 
 
 
2. The effects on the student’s grammatical function 
 
2.1. Hinting 
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Peneliti: Tadi waktu guru memberikan koreksi dengan cepat, kan ada 
grammar yang salah, apa kamu tahu? Pada waktu kamu membaca 
kalimat “He is a teller” kamu melupakan to be “is” disitu.. 
Murid: Iya mas tadi saya lupa untuk membaca “is” jadinya Ibu Guru 
 
membetulkan 
 
Peneliti: menurut adik apakah itu perlu ? 
 
Murid: Mmm iya mas, soalnya kalau tidak dibetulkan nanti jadi lupa lagi 
 
Student: Ahmad Syauqi Irsyad ( VII A ) 
 
 
3. The effects on the student’s vocabulary 
 
3.1. The effects of Statement and Question to the student’s vocabulary 
Peneliti: Menurutmu tadi waktu guru memberi perintah untuk mencari 
arti dari kata- kata “hissing, neighing, croaking, and buzzing”, itu apa 
yang bisa kamu dapatkan? 
Murid: saya jadi tahu arti dari masing- masing kata mas.. 
 
Peneliti: Jadi secara tak sadar bisa menambah kosa kata atau vocabulary 
kan ya ? 
Murid: Iya mas bisa dapat kata- kata baru 
 
Student: Aditiya Dwi Cahyaningrum ( VII A ) 
 
 
INTERVIEW SCRIPT FROM THE STUDENTS OF PARTICIPANT 2 
 
1. The effects on the student’s pronunciation 
 
 
a. Hinting 
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Peneliti: Selamat siang dik, kakak mau tanya sedikit, tadi kan kamu 
membaca soal dari guru, kemudian ada beberapa kata yang salah seperti 
saat kamu membaca “…cakes, cookies” dan kamu dikoreksi oleh guru 
pada kata tersebut, ingat kan ? dan pada waktu itu Guru langsung dengan 
cepat membenarkan kata itu tanpa ada jeda dan kamu menirukan, 
menurut kamu apakah membantu dengan strategy seperti itu dik ? Strategi 
itu tadi dinamakan Hinting. 
Murid: Mmmm… Ya memang membantu mas, saya jadi tahu bagaimana 
 
caranya itu tadi.. 
 
Peneliti: Maksud kamu cara untuk mengucapkan kata itu tadi dik? 
Murid: Iya bener mas, sama cepet tahu juga 
Peneliti: Terus setelah itu apalagi ? 
 
Murid: Jadi kepingin terus ningkatin itu cara bacanya mas.. 
 
Student: Desi Pangestuti ( VII D ) 
 
 
b. Echoing 
 
Peneliti: Teman- teman, kakak mau sedikit bertanya ini tentang 
pembelajaran di kelas tadi. Kan tadi kalian berdua disuruh untuk 
membaca sebuah kalimat kan, nah disitu ada kesalahan pengucapan yang 
terjadi, seperti di kata “breakfast, name, live”. Kemudian guru 
membetulkan dengan menekankan pada kalimat itu pengucapan yang 
benar, menurut kalian apakah hal tersebut membantu ? 
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Murid 1: iya membantu mas, soalnya kita jadi tahu letak kesalahan kita 
dimana. 
Murid 2:  Kita juga sadar kok kalau ada kata yang ditekan itu berarti ada 
yang salah bacanya hehehe… 
Student: Muhammad Rifai, Adelia Nur Azizah ( VII D ) 
 
 
c. Reformulation 
 
Peneliti: Ok dik, selamat siang.. tadi kan kamu disuruh baca kalimat dan 
ada pronunciation atau pengucapan dalam Bahasa inggris yang salah, 
yaitu di kata “assignment”. Setelah itu guru segera memberikan umpan 
balik yaitu mengkoreksinya dengan cara dibetulkan ke dalam 
pronunciation yang benar, tapi beliau tidak meneruskan kalimat 
selanjutnya. Menurut kamu apa efeknya ?\ 
Murid: efek gimana mas 
 
Peneliti: Ya maksudnya efek dari yang guru lakukan ke kamu tadi itu lho 
dik 
Murid: oohh kalau itu ya saya jadi tahu letak salahnya mas 
 
Peneliti: Tapi tadi guru kan menghilangkan kalimat selanjutnya, gimana 
itu dong? 
Murid: Ya kan malah jadi cepet ngertinya mas 
 
Student: Safira Andina Pratiwi ( VII D ) 
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2. The effects on the student’s grammatical function 
 
a. Hinting 
 
Peniliti: Menurut adik, tadi saat guru menjelaskan mengenai penggunaan 
grammar yang salah di kalimat tadi bagaimana ? apakah perlu dikoreksi 
secara cepat oleh guru ? 
Murid: Ya mas tadi jadi tahu letak salahnya dimana 
 
Peneliti: masih ingat tadi salahnya apa waktu membacakan kalimat itu ? 
Murid: Masih mas, karena tadi saya waktu mbaca lupa kasih “s” di 
belakangnya jadinya salah. 
Student: Desi Pangestuti ( VII D ) 
 
 
b. Echoing 
 
Peneliti: Menurutmu bagaimana tadi saat adik disuruh membaca dan ada 
grammar yang salah, dan guru memberikan tekanan pada kata yang 
salah, apakah itu membantu ? 
Murid: Ya itu membantu jadi tahu mana kesalahan saya mas.. Jadi pingin 
belajar grammarnya lebih baik lagi.. 
Student: Adelia Nur Azizah ( VII D ) 
 
 
 
 
3. The effects on the student’s vocabulary 
 
3.1 Statement and Question 
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Peneliti: Dik, bagaimana tadi menurutmu, tadi kan guru memberikan 
perintah untuk mencari kata “treat” dan “barber” di kamus. Menurut 
kamu itu membantu kah dan apakah kamu belum tahu kata itu 
sebelumnya? 
Murid: Ya saya belum tahu sebelumnya mas, jadi ya sekarang menjadi 
tahu setelah mencarinya di kamus 
Student: Ariel Febriatmoko ( VII D ) 
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